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Preface

Whether you are reading this for class or browsing—whether you are work-
ing on an essay for your ssi or drafting your comparative politics thesis—
whether you love writing or consider it a chore—Sound Writing is for you.

The purpose of Sound Writing is to help you develop a range of tech-
niques that you can use to succeed as an academic writer. As you’ll soon
discover (if you have not discovered already), academic writing is a practice
with its own conventions and expectations. Academic inquiry is about us-
ing the best possible evidence to grapple with contested issues. Academic
writing places special emphasis on rigorous use of evidence to substanti-
ate claims, on clear and specific theses, and on the framing of arguments
within scholarly contexts. These traits distinguish academic writing from
most popular writing (the type of writing that one finds on blogs, in news-
papers and magazines, and on Facebook). Though it is possible to discuss
“academic writing” as a coherent entity, academic writing is also diverse
and reflects writers’ own personal, disciplinary, and sub-disciplinary bi-
ases. (Take a look at the example student essays included in the Resources
section of this book.) In Sound Writing, we hope to provide you with the
essentials of university writing so that you can write with as little stress
and as much success as possible. Inside this book, you’ll find a breakdown
of research, composition, and revision processes; strategies for overcoming
common writing challenges; advice from faculty members; a guide to ara-,
Chicago-, and MLA-style citations; and much more.

Though Sound Writing offers advice and tips, we write in hopes that
you will consider how this advice resonates in your particular context and
that you will use the advice not as rules to follow blindly but as material
that enables you to make informed choices. Our work is guided by the be-
lief that language evolves and reflects, in its evolution, both socio-political
change and cultural particularity. The very language that you use when
you engage in academic inquiry embodies choices, as well as the history of
choices and events that led to the moment of your writing.

As intentional writers, ourselves, we have made choices that you may
find surprising, troublesome, or just plain wrong. For instance, we have
chosen in many places to use “they” as a singular pronoun (see They As a
Singular Pronoun, p. 144). Much as we’d like to think that we’re in the fore-
front of thinking about language change, we’re not being particularly rad-
ical. Unlike other alternative pronouns—like “hiser” and “thon”—*“they”
has been used in this way for centuries. Following suit with the 2017 AP
Style guide, we use “they” in many places where no gender is specified,
or where a named person might not use “his” or “her” pronouns. In other
places in the text, we acknowledge that language can marginalize, trauma-
tize, and oppress, and we suggest alternatives to sexist, LGBTQ+-phobic,
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racist, classist, and ableist terminologies of oppression.

One aspect of academic writing that we grappled with as we wrote this
guide is the notion of a “Standard American English, p. 142” (sag). Al-
though saAE is by no means the only “correct” form of English, it has a privi-
leged status in the academy and in our society as a whole, and it can be an
important tool for social mobility. We recognize this fact at the same time
that we work against its implications. Throughout Sound Writing, we call
attention to aspects of saE that are especially contested, and we recognize
from time to time that alternatives exist.

Our goal is to promote the socially conscious and “sound writing” that
is at the heart of a Puget Sound education. As writing advisors at the
Center for Writing, Learning, and Teaching and as students who have faced
challenges similar to those that you will face, we have tailored this book
to the needs of Puget Sound students. We hope you will find it useful,
and that you’ll help make it even better by emailing your suggestions to
soundwriting@pugetsound.edu.



Overview

In order to make this Sound Writing handbook as easy to use and as ac-
cessible as possible, we’ve broken it into twelve chapters, each one focusing
on a different aspect of the research and writing process. Clicking on a
chapter title in the Table of Contents will take you to that chapter, which
means you no longer need to flip through pages to find what you’re looking
for!

Chapter 1, p. 1 and Chapter 2, p. 7 suggest techniques for researching,
reading source material, and taking notes. This is a good place to start if
you have an assignment prompt and want some advice on finding, reading,
or analyzing sources.

Chapter 3, p.25 breaks down the basic parts of the argument, helps
you to identify which argumentation style(s) to use, offers tips for making
a strong argument, and covers how to develop, organize, and support your
thesis.

Chapter 4, p. 43 offers brainstorming techniques, planning strategies,
and outlining formats to get your scholarly gears turning. It also breaks
down the skeleton of the paper, offering tips on how to compose and or-
ganize introductions, topic sentences, body paragraphs, and conclusions.
Writing is not a linear process, so you’ll likely still be conducting research
and changing your argument as you go; to maintain your groove, refer to
the sections on revising and adding new research. And if you find that
you just can’t write any longer, take a look at the section on overcoming
writer’s block and other obstacles for ideas on how to overcome anxiety
and frustration, manage your time, and procrastinate (yes, procrastinate!)
productively.

In Chapter 5, p. 83, we compile guidelines from faculty members across
campus to help you navigate within and between the different disciplines
you will encounter over the course of your Puget Sound education, as you
fulfill your core requirements and generally become a more well-rounded,
inquisitive, boundary-crossing liberal arts version of yourself.

Chapter 6, p. 119 suggests ways to write with greater sensitivity to the
social ramifications of certain English usages. We include a list of termi-
nologies of oppression for the respectful writer to avoid and a list of possible
alternatives.

Chapter 7, p. 147 and Chapter 8, p. 201 focus on the nitty-gritty, but nec-
essary, elements of language, offering grammatical and mechanical advice
and examples of how to cite your sources in keeping with the APA, Chicago,
and MLA styles.

Chapter 9, p. 229 considers the relationship between writing and speak-
ing, and offers advice on how to convert your written argument into an
oral argument. This chapter also includes suggestions for effective public
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speaking, for organizing your presentation, and for managing your time.

Chapter 10, p. 235 marks the shift in the handbook from topics that fit
squarely into reading and writing to topics about academic success more
broadly. The chapter breaks into three main sections: talking to professors,
managing time, and organizing your physical and digital materials. The
strategies discussed are not the be-all-and-end-all of any of these topics;
however, they give the reader a foundation of “best practices” for getting
started.

Chapter 11, p. 265 extends beyond academic writing to offer advice on
writing tricky non-academic genres like emails to professors and employ-
ers, personal statements, and resumes and cover letters. Those non-academic
genres are mostly short, but they’re every bit as challenging to write well
as a long research paper is. Don’t worry; we’ve got your back.

Chapter 12, p. 283 offers tips and tricks for using technology to help you
as a writer, including how to get the most out of your word processing pro-
gram, how to use Zotero to help you wrangle sources and citations, and how
to use tools within Adobe Acrobat Reader to help you read and annotate
pdf documents.

Appendix A, p. 323 (Glossary of Academic Terms, p. 323) offers defini-
tions of some of the new vocabulary you will be encountering in college—
ranging from words you may see in assignments, to terminology associated
with various research terms and kinds of sources, to rhetorical terms, to
SAT-type words that you really will encounter in everyday usage.

Appendix B, p.329 (Resources, p.329) offers links to supplementary
aids such as videos, handouts, and example papers. These resources will
help you make the best use of the handbook, whether you are using it in
class as part of an exercise, or using it on your own for independent learn-
ing.

Go to soundwriting.pugetsound.edu for the latest version of Sound Writ-
ing.
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Chapter 1

Research Methods

Section 1.1 Research Essentials

The word “research” can seem daunting, but doing independent research
can be some of the most exciting work you’ll do in college.

Collins Library provides access to rich collections, engaging learning
environments, innovative instruction, and high-quality service in support
of the university’s mission of teaching, learning, civic engagement, and di-
versity. We encourage you to familiarize yourself early on with the scope of
materials and the types of services available to you in an academic library,
as they may differ markedly from those available in most school and public
libraries. Collins Library works in close partnership with the faculty and
other campus departments to support your development as a scholar.

Knowing that Collins Library is there to help you is the first step, but
you’ll also need to get going on your own. Here are some guidelines that
will help you not only do research successfully but enjoy doing it.

Tip 1.1.1

The first thing to know is that Collins Memorial Library is a univer-
sity library and is probably a bit different than other libraries you've
encountered in the past. This is because it’s designed for people like
yourself who are doing research, more than for people who are look-
ing for a book to read or a movie to watch at home (though Collins
Library has those things, too!).

List 1.1.2 Strategies for Undertaking Research:

* Pick a topic that interests you.

Many times, there will be a topic that your professor has talked
about a lot in class. Some of these topics may be straight for-
ward and obvious, while others might seem more obscure and
difficult to tackle but more interesting to you. Always choose
the one you're most interested in. No matter how easy a project
seems to be from the beginning, if it doesn’t interest you, the
research process will feel slow and painful. If, instead, you
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choose a topic that actually grabs your attention, the process
of sifting through and evaluating dozens of articles and books
won’t feel tedious at all, and you’ll have more energy to devote
to thinking and rethinking your research question.

® Find the right search tools.

Primo—the search engine that shows up first when you click
on the Collins Library website—may seem like it has every
source you could possibly need. While Primo can be very help-
ful, there are more than 200 other databases to which the li-
brary provides access. Each of these databases is specifically
catered to a particular topic (or topics), which means that you
won’t find as many unrelated articles as you would in Primo.
For the same reason, you may also find sources more pertinent
to your research topic by using more specific databases. To
figure out which database you need, try checking out research
and course guides’. If you're undertaking interdisciplinary re-
search, you’ll likely want to search more than one database.

® Use your library course or subject guide.

The research and subject guides? are created by the research
librarians for you to use. They have a lot of great informa-
tion that can be very helpful for you in your research process.
For instance, they can help you figure out whether your source
is scholarly or popular, and whether it’s primary, secondary,
or tertiary. They also can point you to which databases you
should be using and give you tips on how to use them. If you get
stuck in your process, the course guides also have the contact
information of the liaison librarian working with your class, as
well as that of the peer research advisor.

* Get help.

There are people whose job it is to help you make the best out
of your research paper—use them! The liaison librarians and
peer research advisor love when students ask them for help.
All of their contact information is available on the library web-
site, so you can call or email them to make an appointment or
ask a question. The peer research advisor also has drop-in
hours in the library after normal business hours, so you can
still get help later in the evening. In addition, Collins Library
participates in a 24/7 chat service that is staffed by librarians
around the world. Whether you're just starting to think of a
topic or nearing the end of your process, the librarians and
peer research advisor can get you the help you need.

e Start early.

You never know exactly how long your research project is going
to take, but chances are it’s going to take a lot longer than
you think. The first sources you find won’t always be the most
helpful, so it’s important to take your time with the search.
Also, your question will change from when you first begin, so
make sure you allow yourself enough time to get that second or
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third round of research done, as well. And don’t forget about
Order Fulfillment Time, p. 3!

* Don’t give up.

Research can be a long process. Finding the best sources for
your project can take weeks, months, or even a full semester!
Sometimes, you will hit a roadblock and then feel like you have
to go all the way back to square one. That’s okay, because re-
search is meant to be a cyclical process (see Subsection 4.2.6,
p-67). Even when it feels like you are starting over, you are
still learning more and more about your topic, which will re-
sult in a very well-researched final paper!

Warning 1.1.3 Order Fulfillment Time.

If you find a really great book through summit or ILLiad, remember
that it can take up to ten business days to get to you, so it’s important
to account for that in your timeline.

Organizing and Analyzing Sources. Research is a creative, recursive
process, and it’s likely that you’ll encounter dozens of potentially relevant
sources. It’s easy to get overwhelmed, but here are two surefire strategies
for handling information overload:

Consider learning how to use a knowledge-management tool. Collins
Library supports RefWorks and Zotero, p. 304, and any librarian would be
more than happy to help you get started. These tools do so much more than
just format citations; they let you organize and reorganize your sources as
your research question develops, and they support extensive note-taking.

Your research assignment prompt likely will indicate what kinds of (and
often how many) sources you should aim for. But a source is not a source
is not a source! How are you using sources? Take things one step further
by analyzing precisely how you will use each source when building your
argument so that you’re able to use your sources in the most appropriate
way. One helpful framework is Joseph Bizup’s BEaAM model. BEAM is an
acronym intended to help us think about the various ways we use sources
when writing a researched argument. Understanding how you’re using a
source is essential to using it correctly and effectively.

s )

List 1.1.4 BEAM

Background You use tertiary sources (subject encyclopedias, text-
books, overviews) to establish basic facts and definitions.

Exhibit You analyze and interpret primary sources, a dataset, or
another phenomenon of study.

Argument You evaluate and assess the arguments in academic
secondary sources as a way to join the scholarly conversation.

Method You use theories or disciplinary approaches when examin-
ing your topic.

Iresearch.pugetsound.edu
2research.pugetsound. edu
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Though writing in high school consists mostly of “background” sources,
most research writing that you do in college will be stronger if you
use sources in a combination of most or all of these ways.

Section 1.2 Research Questions

Once you’ve identified and explored your research topic, you’ll need to work
on refining your research question. A strong research question will allow
you to delve into a genuine problem or question to which an answer is not
obvious. In other words, you want a question that is debatable and ar-
guable. In creating your own argument to answer the research question,
you will use evidence from your research to acknowledge and refute any
counter-evidence that you encounter.

\

List 1.2.1 Characteristics of Strong Research Questions
¢ typically ask “why?” or “how?” questions
* have a clear focus

e are feasible to answer with the resources and time available to
you

* are calibrated in scope to the required length of the writing
assignment

¢ are of interest or significance to others

List 1.2.2 Strategies for Finding a Research Question

1. Begin by asking as many open-ended “why?” or “how?” ques-
tions as you can think of.

Your topic should be rich enough to generate at least three
potential research questions. If you have difficulty generat-
ing more than one research question, it’s likely that you need
to include another variable or otherwise broaden the scope of
your inquiry. An excellent guide to getting from a topic to a
question can be found in Chapter 3 of The Craft of Research,
available as an ebook in Primo to members of the University
of Puget Sound community.

2. Begin to evaluate your research questions.

Which question interests you the most? Why?

3. Seek out feedback.

Different kinds of people will provide different kinds of feed-
back. See Sources of Feedback, p. 5 for more.

4. Be open to refining your research question.




1.3

Research Tips and Strategies

As you continue the research and writing processes, you may
discover that your question is too broad or too narrow, or that
there’s another, related research question that your evidence
is suggesting.

5. Hold off on deciding what your thesis is until you’ve identified

a viable research question and have begun to delve into your
research sources.

Committing to a thesis prematurely can hamper your research
process by causing you only to seek evidence that supports your
argument.

List 1.2.3 Sources of Feedback

Peers will give you a ready sense of whether or not your question

is clear and interesting.

Writing Advisors will ask you lots of clarifying questions and help

you develop the best possible formulation of your research ques-
tion.

Librarians will help you explore potential resources for tackling

your research question and also will give you honest advice
about the feasibility of your focus and project.

Professors are subject experts and are excellent resources for help-

ing you identify where your question fits in the ongoing schol-
arly conversation.

Section 1.3 Research Tips and Strategies

List 1.3.1 Strategies for Finding Sources

* Meet with a liaison librarian.

They will show you how to navigate databases, find hard-to-
find sources, and save you a lot of time.

Check the works cited or bibliography of a scholarly source.

You may struggle to find more than a few sources that perfectly
suit your topic. In such a case, look at the the references cited
by the few sources that you have found. There’s a good chance
you'll find other articles that can help you get back on track.

* Refine your search terms.

Sometimes you may find that a database search of your topic
returns few to no results. Before giving up, try using different
combinations of search terms. Sometimes the terms that make
sense to you may not be quite the same as the ones scholars
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before you have used. If you’re really stuck, using a thesaurus
to find synonyms can be a helpful trick. Some databases make
use of specialized subject terms, too, so this is another place
where a librarian can really help out.

® Learn some Tips for Searching a Database.

KEYWORDS
&
SEARCH TERMS

@ ASTERISK (*)
e end of ‘

ding

= Canada and Canadian

ur search to look for more

contain that

NOT Canad*

List 1.3.2 Tips for Searching a Database

An asterisk (*) at the end of a word (or root of a word) will replace
a letter within a word: Wom*n will tell the database to search
for both “women” and “woman.” Canadx will tell the database
to search for “Canada” and “Canadian.”

Quotation marks (” ") around a phrase will search the database
for that exact phrase: "information literacy” instead of informatfion
literacy.

OR will expand your search to look for more than one keyword: cars
OR autos OR automobiles will find sources that contain any one
of these keywords.

AND will limit your search to only those sources that contain both
keywords: racism AND slavery will identify only the sources
that include both keywords.

NOT will exclude sources that contain that keyword.




Chapter 2

How to Read

Yes, we know. You learned to read over a decade ago! Why is there a chap-
ter on reading? This chapter is not so much about literacy as it is about
strategy. Since you’ll likely have to read a lot during your time at Puget
Sound, it’s helpful to have some strategies that will make reading and re-
searching as quick and painless as possible.

Reading is the first step to writing, and any skilled writer has undoubt-
edly read a lot. The first thing you need to remember is to do your course
readings! Not only will you be completing work that will help you in your
courses, but you’ll also get a better feel for writing in that discipline. Your
future self will thank you! Reading your course readings also prepares you
for researching in that discipline. Especially when you’re doing research,
being strategic about what and how you read is essential to producing qual-
ity content at a pace that isn’t agonizingly slow. For more details, tips, and
some bad jokes, read on!

Section 2.1 Finding, Skimming, and Reading Sources

Congratulations on finding some sources (see BEAM, p.3)! Now what?
Take a picture of all your books and post it to Instagram or Twitter so
everyone knows that you’re taking college seriously! #totheheights It can
be intimidating to have collected piles of useful sources only to realize how
much time it will take you to read through them. But do you really need
to read all of them completely? The way you approach any source will de-
pend on the nature of the source, the amount of time you have, and the
information you seek.
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Of the sources you’ll be working with, many will be primary and sec-
ondary. Sometimes it can be difficult to determine whether a source is
primary or secondary. For instance, if you're writing an essay for a liter-
ature course on Shakespeare’s King Lear, then King Lear would likely be
your primary source. However, if you're writing a paper analyzing patterns
in the critical reception of King Lear, then you may find yourself working
with what would otherwise be considered secondary sources—critical in-
terpretations of the play, for instance—and analyzing those. (For more in-
formation on the types of sources, see this Research Fundamentals guide
from Collins Library.) That said, in order to find any source, it’s important
to know what kind of source you're looking for. Think about the kind of
information you need, and come up with a list of search terms—particular
words and concepts you think would return helpful titles (see Section 1.3,
p. 5 for advice on refining search terms).

2.1.1 Primary Sources

Primary sources are the texts (though they aren’t always “texts”) upon
which you perform the most analysis and upon which you base your ar-
gument. It is always desirable to read your primary sources carefully and
in their entirety. It’s hard to write an argument about a book, for instance,
without knowing how it ends or who one of its main characters is. Read-
ing primary sources completely is especially important for essays that de-
pend on analyses of a text’s language. You can’t analyze language that you
haven’t read! (The same holds for non-textual “texts” such as paintings,
musical compositions, or scientific data—spend time with the source, and
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think about what its parts add up to.)

2.1.2 Secondary Sources

Secondary sources are texts that you use to supplement your argument
in some way: by establishing a theoretical premise, by providing a point
of reference or departure, or by providing some historical or biographical
context (to name a few). They are the secondary objects of your analysis and
do not comprise the bulk of your argument. Though it’s often rewarding
to read secondary sources in their entirety, it’s not always practical. The
following are some tips for getting the most out of your secondary sources:

-

List 2.1.1 Strategies for Finding Secondary Sources

* Figure out what you’re looking for.

Because secondary sources are supplementary, it shouldn’t be
too difficult to identify what information you need. Writing a
paper on the presidency of Barack Obama and need a source
that describes the international response to his election? Re-
fresh yourself on these Strategies for Finding Sources, p.5,
and dive in! Some useful search terms might include: Obama,
election, international, response.

* Read the introduction and the conclusion.

This should give you a good idea of the starting point and end
point of the source’s argument and its major points. Assess the
usefulness of the source based on these sections. If the source
doesn’t look like it will be of great use to you, put it to the side.
For instance, if you found a source called The Military Legacy
of the Obama Administration, you might browse through it for
a hidden nugget of information, but chances are the source
may not be the most helpful to you.

o Identify relevant passages.

Browse headings and subheadings, or chapters, if your source
is a book. Skim any relevant sections for key words (see Sub-
section 2.1.3, p. 10). Find a heading that reads “European Re-
actions to the Election of Barack Obama”? Mark it!

* Search for key words.

It’s possible to do this manually (picture the word in your head
and let your eyes roam the page), but it’s far easier to do elec-
tronically. If your source is electronic, find the search function
on your computer and type in key words: Obama, election, in-
ternational, response.

* Ifyour source has an index, browse it for key words.

The index is at the back of the book, and it should refer you
to specific pages on which the concept is discussed. The index
is also a good way to look for relevant words that you may not
have thought of.
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2.1.3 Skimming

In general, the more actively and patiently you approach a text, the more
comprehensive your reading will be. However, sometimes it is highly im-
practical to read a source in its entirety. Whether you're doing some prelim-
inary reading to familiarize yourself with the existing scholarly discussion
or to cram for class, skimming can be a good way to extract the main idea
of the text in as little time as possible.

List 2.1.2 Strategies for Skimming

* Read the introduction and the conclusion.
Doing this will give you a sense of the general trajectory of the
argument.

® Read the first sentence of every paragraph.

This sentence is usually sufficient to tell you what the main
point of the paragraph is and whether you should spend time
reading it.

® Read both horizontally and vertically.
Let your eyes roam. Look for keywords and bolded or italicized
items.

® Read for points and not for analysis.

Though it’s always good to understand how the author arrived
at a claim, it is more productive in a pinch to skip the analyses
and return to them later.

Section 2.2 Different Types of Reading

You will encounter numerous kinds of readings throughout your college
experience (and beyond). Because there are various ways in which we use
different kinds of sources, there are also several reading strategies we can
use to read our sources most effectively and efficiently. One key skill is to
be able to identify why you’re reading a source: How will you use it, what
information will you need from it, and how will you record or take notes
on what you learn from it? The answers to these questions will help you
decide how to read your source.

2.2.1 Active Reading

All reading you do should be active reading! In order to read criti-
cally, you must read actively. Active reading requires you to be active—to
actually do things while you read. No, you don’t need to run on a treadmill
while you read The Odyssey (although that would be interesting). Instead,
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your mind needs to be active doing things that keep you engaged in the
reading, including (but not at all limited to!) writing marginal notes, un-
derlining, using a symbolic system, asking questions, and summarizing
thoughts or sections.

You might be muttering to yourself, “But reading is enough work!” But
know that active reading helps you understand and remember what a text
says the first time you read it, so you don’t have to waste your time reading
the same paragraph over and over again. Plus, having a pen in your hand
as you read makes it easier for you to write funny comments in the margins
as you get frustrated (we all do it). Just be careful not to fall asleep with
your pen uncapped. . ..

2.2.2 Reading Critically

No matter the type or purpose of a source, the reading you’ll be doing for
your Puget Sound courses will almost always be critical. Reading critically
means that you do far more than read the words on a page—you engage
with them by thinking about them. As you will read in Chapter 3, p. 25,
academic writing is all about participating in larger scholarly conversa-
tions. This participation is largely about making argumentative claims
and supporting them with evidence in order to convince an audience of
those claims. When you read an academic work, then, you're also partici-
pating in the scholarly conversation around that work. As a result, reading
critically requires you to read and evaluate the author’s claims and evi-
dence. While it isn’t your job to treat your sources as if you were a movie or
restaurant critic, you should be aware of the places in which the author’s
argument is unconvincing, contradictory, or contentious. (Note: Critical
reading for some primary sources can be slightly different, but we will ad-
dress those differences in the “close reading” section that follows.)

List 2.2.1 Ways to Read Critically

You can think critically about the text in a number of ways, includ-
ing:
identifying the author’s argument(s) and evidence.

noting key ideas or claims.
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connecting the text’s information, message, argument, themes,
etc.to previous content you've read or learned in class or in
your other classes.

looking up words, phrases, or concepts with which you’re unfamil-
iar.

asking questions inthe margins or on another piece of paper about
what you don’t understand.

raising new questions that the reading has inspired.
contextualizing the reading and its content/argument.

listening to your gut and allowing yourselfto develop feelings and
opinions about the text—these feelings might turn into great
starting points for an argument or a paper.

Close Reading. Close reading most frequently occurs in literary stud-
ies, but you can also use close reading skills for other disciplines, such as
history or sociology. Like reading critically and actively, reading closely
enables you to engage with the text on a much deeper level than if you
simply skimmed or scanned it. Using the critical and active reading skills
you've developed, you now need to add in an additional component: close
analysis. You perform a close analysis of a formal text in the same way you
would agonize over the meaning of the word “okay” in a text message from
your new romantic interest. In both cases, “close analysis” means that you
are reading a relatively small portion of text in extreme detail. Perhaps
the most important thing to remember about close readings is that you are
not only trying to describe the text. While describing the text may be an
important part of your analysis, you need to do just that—analyze! Your
analysis extends beyond the literal meaning of the words on the page to
the underlying meaning the writer is conveying.
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New Romantic Interest '

The text that you have read closely is your evidence. To convince your
audience of your argument, you must take careful and detailed notes (i.e.,
doing careful and detailed active reading). By including all of the necessary
analysis and textual examples, you can tell your reader exactly how you've
interpreted a passage.
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¢ What is the relationship between content and form in the pas-
sage? How do the passage’s formal features inflect the mean-
ing of the passage?

2.2.3 Reading in the Sciences

Reading in the sciences (social, earth, hard, soft, or otherwise) can be
a whole different beast than reading literature, historical documents, or
humanities-based secondary sources. If you’ve ever tried to read a peer re-
viewed scientific article you may have found yourself feeling lost and con-
fused by the technical words and abbreviations. But have no fear! By using
the following strategies, you can become a savvy reader of scientific arti-
cles.

~

List 2.2.4 Strategies for Reading in the Sciences

1. Start by reading the title and abstract a few times.

While you may not absorb it all on a first or even a second read-
ing, the title and abstract of a scientific article offer a snapshot
of the whole article. Use the title and abstract as a mental
guide to lead you through the text.

2. Next, skim the introduction to get the context of the project.

Make sure to read the last paragraph of the introduction be-
cause the research question of the paper will usually be there.
Then, skim the discussion/conclusion to determine if or how
the goals projected in the introduction were accomplished.

3. Look at the figures.

While the authors of the paper are motivated to tell a com-
pelling story about their data, it’s harder to manipulate a fig-
ure. Spend some time reading the figure captions and under-
standing how the data matches up with what the authors are
saying in the text.

4. If you want to get a still deeper understanding of the paper, read
the methodology section.
If you read this section carefully and actively, it will allow you
to suss out whether the paper stands up to scientific rigor.

5. Know that you will need to look terminology up along the way.

Even professors need to do this when they read articles in an
unfamiliar research area.
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Section 2.3 Note-Taking Strategies

Whether you're listening to an in-class lecture, reading a reading assign-
ment, or skimming articles or books for your own research, taking good
notes is essential. Notes have two main purposes: 1) to help you read ac-
tively and understand the content of the reading, and 2) to help remind
your future self what was important about the reading. Though there are
plenty of standardized note-taking strategies that you can use, such as Cor-
nell notes, outlining, and mapping, in this section we will focus on deciding
which strategies work for you and in which contexts specific strategies work
best. For some people, the same type of notes may work in all disciplinary
situations, while other people require different strategies for different dis-
ciplines or assignments. If you haven’t decided which strategies work best
for you, try some out and be mindful of which ones help you learn most
effectively and efficiently.

Before you begin reading or taking notes, ask yourself: What class are
you taking notes for? Does this class require you to know a lot of specific
information (e.g., biological processes, historical events, or literary terms),
or does it focus more on understanding (e.g., why a historical event hap-
pened, how to find a derivative, or what type of research method is best for
a certain situation)? While all classes have a mix of both types of informa-
tion, identifying the primary type of information you’ll be interacting with
will help you decide what form your notes should take.

List 2.3.1 Strategies for Taking Notes while Reading

* [dentify the main argument of the paper or chapter.

The main argument of a paper or chapter is also called a the-
sis (see Subsection 3.1.1, p. 26). The thesis will help guide your
reading and note-taking by telling you what about the argu-
ment is important and what you need to pay attention to. You
can usually find a thesis in the abstract and near the end of the
introduction. If you’re having trouble locating the thesis, you
might also read the conclusion (don’t worry about spoilers—
usually academic writing is up front about the conclusions of
an investigation).

¢ Identify the main point of each paragraph.

As you'll see in Argumentation as a Process, p. 29, clear para-
graphs begin with topic sentences. The purpose of a topic sen-
tence is to tell the reader what the paragraph will be about.
Use this to your advantage! Like a mini-thesis for each para-
graph, topic sentences will guide your reading by telling you
what information is worthy to note.

* Keep the discipline and class in mind.

You can’t remember everything from every reading, so be strate-
gic about what you pay attention to. Does your discipline focus
on data? Dates? Or should you pay more attention to the syn-
tax and voice of the reading? Knowing what you’re looking for
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helps you take better and more useful notes.

* Keep yourself and your personal preferences in mind.

If you hate outlining because you don’t get it, then play around
with note-taking strategies until you find what makes the most
sense to you, whatever the discipline. If you can’t memorize
information in your notes and need to use flashcards, then do
that. Aslong as you're recording all of the information that you
need to successfully recall information and understand con-
cepts, don’t worry about what you’re “supposed” to be doing.

Tip 2.3.2

If you want some assistance figuring out your favorite note-taking
style(s), make an academic consulting appointment at the Center
for Writing, Learning, and Teaching (cwrt)!

»

This line of text is VERY important.

Highlight and underline enough, but not too much. We know that you’ve
heard this a million times before, but don’t waste your highlighter ink by
highlighting unnecessarily! The point of highlighting is to tell yourself
what’s important, so highlighting everything doesn’t do you much good.

[ Tip 2.3.3

If you just can’t resist highlighting, then make sure you have a way
to indicate to your future self (who will inevitably be reading the
highlighted work) which pieces of information are simply highlighted
because you think they are interesting and which ones are high-
lighted because they’re important. You might use underlining, as-
terisks, or other symbols to denote this difference.

Marginal Notes and Annotations. Take lots of marginal notes! Mar-
ginal notes are great tools to ensure that you're reading actively. By writ-
ing your own thoughts about the reading and summaries of the author’s
argument, you're engaging with the reading on a level beyond simply read-
ing the words on the page. Not only will marginal notes help you stay fo-
cused, but they’ll also be useful when you have to look back over a reading
to study for a test or research for a paper.
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The most important thing to remember when you're annotating a source
is that what you do doesn’t matter as much as how and why you do it. For
instance, it makes no difference whether you use asterisks or smiley faces
to indicate that something is important; it only matters that you know what
it means now and you’ll know what it means later. You can highlight, use
different color pens, make different symbols or words, use sticky notes or
tabs, or dog-ear your pages (unless you’re using a library book). Figure out
a symbolic system that you like, and then stick to it!

Tip 2.3.4

If you're getting bored with a reading, try writing a few funny com-
ments in the margins. You could even use a curse word. Not only
will you give yourself a nice laugh, but the study break will help
you refocus and keep reading. These initial emotional reactions to
a reading will also help you remember it better in the long term
because you're interacting with the reading in new and interesting
ways.

Section 2.4 How to Read Writing Prompts

One of things that makes Puget Sound such a vibrant intellectual space is
the diversity of pedagogical styles represented on campus; as students, we
can attest that this diversity makes for more flexible and creative thinkers.
That said, we know that it can be difficult to develop a consistent way to
interpret and approach writing assignments when those assignments vary
by professor and even by course. In this section, you’ll find some tips on
reading, understanding, and responding to writing assignments. You may
also find it helpful to read Chapter 5, p. 83.

It’s important to get started on your essay as early as you can to allow
yourself the most time to develop and revise your ideas. To this effect, read
through your assignment as soon as you receive it! The rest of this section
is dedicated to showing you a useful framework for breaking down a writing
prompt.

The Purpose. When approaching an assignment, it’s useful to identify
the purpose of the assignment. Asking yourself, “Why did Professor

assign this essay?” can help you understand what your professor wants
you to get out of this assignment. Often, professors assign written work to
clarify your thinking on a topic or concept, sharpen some relevant academic
skill, or both. Thus, your English professor might ask you to write an essay
about Gertrude Stein to give you practice deciphering ambiguous poetry,
or your sociology professor might ask you to write an autoethnography to
personalize the connection between, for instance, dorm life and capitalism.
Knowing why you're writing a paper—that is, knowing that your professor
is not sadistically assigning work—actually makes writing the paper easier.

The Work to be Done. Now that you've figured out the purpose of the
assignment, it’s time to identify what the assignment is asking you to do.



18 How to Read Chapter 2

To do so, pay attention to the active verbs of the prompt. If your prompt
asks you to “Analyze Lewis Carroll’s Alice’s Adventures in Wonderland,”
make sure your essay is founded on textual analysis. If your prompt asks
you to “Compare the timelines of the Korean War and the Vietnam War,”
make sure your paper compares. Identifying these active verbs can can give
you a basic sense of how your professor will evaluate your essay—Does it
analyze the novel? Does it compare the wars?—and can guide your writing
to meet those expectations.

Also, identify what type of evidence that you'll need to substantiate
your argument: If your professor explicitly asks for a “statistical analy-
sis of American automobile consumption in the past decade,” make sure
you draw on statistics. (Often, this information is implied in the language
of the prompt: When a prompt asks you to analyze Alice’s Adventures in
Wonderland, you know you’ll be working with the novel.) If you don’t know
what type of evidence your professor expects you to use, ask.

Tip 2.4.1

Once you know what your professor is looking for, make a list of
things to keep in mind as you write: Having this list for easy refer-
ence will keep your paper on topic and help you to foreground the
skills under evaluation.

Suggestions Versus Requirements. There are things you must do for
an assignment, and there are also things you might do. Professors, espe-
cially those at Puget Sound, sincerely want you to succeed. Because they're
so benevolent, your professors might provide some suggestions for writing
or constructing an argument in response to the prompt. These suggestions
can be helpful points of departure, especially if you’re having difficulty for-
mulating a response. They're also good examples of responses that your
professor would accept. If it seems like there are a lot of questions, chances
are, you aren’t required to answer all of them (professors don’t want to read
essays full of a bunch of disjointed ideas). If you’re not sure whether some-
thing is required or just suggested, ask your professor.

Key Information. Once you know the why and the how of your assign-
ment, identify any stipulations regarding length, citation format, the num-
ber of required sources (both primary and secondary), and, of course, the
due date. Knowing this information will help you to plan your approach
and allocate your time: You probably shouldn’t wait until Thursday night
to begin outlining the six-page paper due in class on Friday. Having this
information will also give you a sense of the extent and scope of your re-
sponse: If you're limited to three pages, you probably won’t be able to ar-
gue about the evolution of Los Angeles’s urban landscape from 1980 to the
present; perhaps you could focus on a single aspect—building height—and
hold off on the rest until your 25-page final. Identifying key information
can also help you to plan your essay: The tone you adopt (Is it professional
or conversational?) and the background that you provide are largely de-
termined by your audience: Are you writing for your professor, your peers,
or the general population? Your grasp of key information can help you to
contour your approach.
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Your Approach. It goes without saying that assignments vary! Some
professors will give you a detailed question to respond to, while others will
ask you to come up with and respond to your own question. This varia-
tion can be perplexing. However, knowing how to approach either type of
assignment can save you some anxiety.

Students often feel that a specific prompt requires a specific answer.
This can be frustrating, especially if you feel that you don’t know that an-
swer or that you're being stifled into agreeing with your professor. While it
may be the case that your prompt requires a particular answer, it is more
likely that your professor will accept a variety of responses. Not only is it
more interesting for your professors to evaluate 20 different responses (as
opposed to 20 responses making the same point), but we also have it on good
word that the joy of assigning essays comes from the variety of responses
that such assignments elicit. Thus, while you should ask if you're unsure
whether your assignment wants a particular answer, take comfort in the
fact that what matters most to most professors is often not the answer you
give but how well you argue it.

When faced with a bare prompt, students often have the opposite frus-
tration: They don’t know where to start! It can seem impossible to start on
a paper when all that you're given is: “Write an essay on a topic related to
the concerns of the course” (or something to this effect). Though prompts
like this one can seem daunting, they also give you the most intellectual
and creative freedom. Your only constraint is your ability to shape an idea
of yours into an argument of relevance to the course. Adopting this frame of
mind can transform what seems daunting into a liberating opportunity to
demonstrate your argumentative facility. If you find yourself stuck, think
about what interests you most about your course topic and make some word
or concept webs (see Chapter 4, p. 43); you're likely to find something worth
writing about. If you're still stuck, schedule a meeting with your professor,
talk with a friend, or see a writing advisor at the cwrr!

Questions. It’s normal to have questions about your assignments. After
you read through your prompt, note any questions that you have and ask
your professor for clarification. When your professor realizes that they acci-
dentally wrote “single-spaced” instead of “double-spaced,” your classmates
will thank you.

Here are some examples of real prompts that we’ve marked up with
regard to the above information:

Example 2.4.2 Short Paper (Short Prompt).

This is a seven-page autobiographical essay in which you
explore the framing of your identity as an individual within
the context of diversity in the United States. Here you
may explore any aspect of your upbringing, socialization,
and family ties etc., to discuss the formation of your iden-
tity. As part of the process of developing this essay you
are required to engage readings from the class that ex-
plore issues of identity.

—Courtesy of Dexter Gordon

Here we have a very short prompt for an essay of considerable length.
As readers, we’ll begin by identifying the important aspects of the
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Chapter 3

Forming Your Argument

All writing is driven by some kind of argument, be it a policy paper at-
tempting to persuade the audience to adopt a certain stance, a lab report
presenting the findings of an empirical study, or this sentence (which is ar-
guing that all writing has an argument). As a writer, you have a purpose
and an objective; why else would you write something at all? While writ-
ing and developing your ideas, it is therefore important to keep in mind
why you are writing: to whom and for what purpose? Developing and ar-
ticulating your argument is a necessary component of the writing process.
While the transparency of your argument and the way it is presented may
vary based on the discipline, class, professor, and even assignment, here
are some basic tools you can use to develop and present your argument in
an effective and logical way.

Section 3.1 Elements of an Argument

After hours of poring over books and sifting through documents in Collins
Library (and many cups of coffee from Diversions cafe), you finally hit upon
an idea. The evidence corroborates it, and the logic is sound; your ideas
align to form a stance that is at once distinctive and supportable.

Congrats! You have the beginnings of an argument. But how do you
begin to articulate this argument in an effective and logical way? How

25
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do you use the evidence or findings to support your argument? How do
you address the concerns of potential naysayers? How do you know if your
argument is too specific or too broad to be arguable?

Developing your argument to fulfill all of these requirements is a dif-
ficult process and may even seem insurmountable at times. But don’t de-
spair! Here are some basic things that every argument should have, re-
gardless of writing type or discipline.

3.1.1 Main Claim

Every argument should be guided by a main point or central message.
Tip 3.1.1

If you don’t know your main claim, try asking yourself questions
like, “What is my main argument?” and “What am I trying to prove
or disprove?”

For instance, if you are writing an essay on the influence of caffeine con-
sumption on college students, your main claim, or thesis, might be some-
thing like “Caffeine consumption has numerous positive benefits for the
academic lives of college students.” This main claim will then likely be
broken down into smaller supporting claims, each of which argues a dif-
ferent part of your main claim. For instance, a possible supporting claim
of the statement above might be “Caffeine promotes student productivity
by binding to adenosine receptors in the brain, preventing tiredness and
extending hours of awakeness.” Another supporting claim could pose that
“The consumption of caffeine as a critical facet of campus life creates a
shared experience of camaraderie among students which, in turn, facili-
tates intellectual interaction and interdisciplinary collaboration.”

3.1.2 Evidence

While having a main claim is critical in developing your argument, it is not
enough to make an effective argument. You can’t just say something is true
and assume the audience will accept it unconditionally. You also need to
support these claims with evidence that can be used to illustrate or bolster
your point. Oftentimes, your evidence will lead you to your central claim—
let it! However, keep in mind that you will have to demonstrate how this
evidence best lends itself to supporting your claim, so it’s important to use
evidence that is relevant, valid, and clearly supports what you are trying
to say. Evidence can come in several different forms, including numeri-
cal/empirical data, qualitative observations, ethnographic interviews, the-
oretical analysis, and prior studies derived from primary source material,
scholarly journals, or personal experience.

Tip 3.1.2

To help you determine how your evidence supports your argument,
try asking yourself questions like, “How does this evidence relate to
my main claim?” and “How will I use this evidence to illustrate my
argument?”
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For instance, potential pieces of evidence supporting the argument for
the academic benefits of caffeine consumption could be the test scores or
grade point averages of caffeine addicts, experiential evidence offered by
students who used caffeine to increase productivity, or the chemical reac-
tions occurring in the brain that stimulate thinking and awareness.

3.1.3 Substantiation

So you have a main claim, sub claims, and evidence to support them. Wouldn’t
this be enough to make a strong argument? Not quite, because you often
need something that connects your evidence to the claim.

Tip 3.1.3

In order to help you figure out how to substantiate your argument,
you can ask yourself questions like, “Why is this evidence impor-
tant?” “How does this piece of evidence support my claim?” and
“What connects the evidence to my main argument?”

For instance, you couldn’t just say, “Caffeine has positive academic ben-
efits for college students” and “Caffeine promotes thinking and awareness”
or “Caffeine leads to higher test scores”; in order to make this argument
valid, there must be an implicit assumption that “Thinking and awareness
and higher test scores are critical to academic success.” Therefore, in devel-
oping your argument, it’s helpful to remember that substantiation of the
evidence is as important to your argument as the evidence itself.

3.1.4 Counterpoint

No matter how effective or well-laid out an argument may be, it will always
have some limitations.

Tip 3.1.4

To help you identify areas of weakness in your argument, try asking
yourself questions like “What are the opposing arguments?” and
“Why are these counterpoints valid?”

For instance, a naysayer of the caffeine argument may bring up the
potential negative health effects of caffeine addiction, which may lead to
poorer student health and therefore poorer academic success. Rather than
covering up these counterpoints or uncertainties and pretending they don’t
exist, strong arguments confront potential naysayers head-on. By acknowl-
edging areas of weakness in your argument, you actually strengthen your
claim by setting yourself up to address and respond to other points of view.
For instance, you might address the concerns of caffeine addiction by de-
scribing some of the negative health effects of caffeine dependence, such
as sleep deprivation and withdrawal symptoms when caffeine is unavail-
able. You might even acknowledge that caffeine dependence may impact
student academic success in the short term by promoting procrastination
and enabling a series of all-nighters as compensation. However, you can
also weaken and overturn these opposing arguments by asking yourself
why your argument outweighs its counterpoints.
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To help you determine how your argument might respond to opposing
views, ask yourself questions like “Why does my argument still hold true
despite these counterpoints?” “Why do these counterpoints fall short of
invalidating my argument?” and “How might these counterpoints actually
strengthen my own argument?”

For instance, the writer of the caffeine argument may both acknowledge
and disable opposing viewpoints through the proposal that “While caffeine
dependence may lead to some negative health effects, the ultimate acade-
mic benefits resulting from increased productivity outweigh the immediate
impacts on student health and behavior.” This statement would then be fol-
lowed by counterevidence displaying why the long term academic benefits
of caffeine outweigh the negative health effects, and perhaps even how any
negative health effects may actually generate academic success by spurring
student performance and productivity.

Warning 3.1.5 New Perspective.

After considering counterpoints, you may end up deciding that the
counterpoints are more persuasive than your original point. That’s
okay! It’s a sign of intellectual growth when you are able to recon-
sider your original views on the basis of further research. Just be
sure to revise your paper so that the new argument is cohesive.

Section 3.2 Diversity of Argumentation Modes

If you like to argue, we have good news for you: not only are there differ-
ent topics to argue about and positions to take in arguments—there are
different styles, or modes that you can choose from to structure your ar-
gument! You may find that you prefer some modes over others, but you
should treat modes of argumentation as tools in your toolbox; you wouldn’t
say that some tools are better than other tools because each tool is suited
for a different task. Additionally, recognizing the tools that other people
are using in their arguments will help you understand and critique them,
which is an important aspect of engaging with the scholarly community.

3.2.1 Different Models of Argumentation

While there are many different forms of argumentation, the four basic
parts described above (main claim, evidence, substantiation, counterpoint)
are key elements of many argumentative forms. However, these compo-
nents can be interpreted differently in different disciplines (see Chapter 5,
p- 83) and for different assignments. For instance, the argument of a defin-
itional or informational essay will employ language distinct from that of a
scientific or philosophical study. A preferred argumentation form for your
professor may not include language such as “main claim, evidence, sub-
stantiation, and counterpoint,” but may employ similar components that
do similar things.
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Similarly, there are many different models for structuring your argu-
ment. Some disciplines and professors use the Toulmin model of argu-
mentation, which prioritizes an explicit claim supported by evidence (some-
times called “grounds”) and undergirded by warrants (or the often unstated
cultural assumptions that make the argument persuasive). Others prefer
the classical approach, which requires you to propose a certain stance,
refute the opposing view, and offer proof to substantiate your claim. Still
others may prefer you use the Rogerian model, which promotes a more
neutral and compromising view of both sides of an argument. Unless a
preference is indicated by your professor, use the model that makes the
most sense for your assignment and argument. In fact, many writers use a
hybrid between the different types while organizing their argument, using
parts from each of them.

Perhaps you are writing an essay arguing whether coffee or tea is a bet-
ter study stimulant for college students. You may use the Rogerian model
to provide equal experiential evidence from people who drink coffee and
people who drink tea, Toulmin’s data-driven analysis to argue that coffee
people receive higher test grades, and then the classical approach to refute
the argument that tea is a better study stimulant and substantiate your
case for coffee. Mix it up!

3.2.2 Argumentation as a Process

Argumentation is not static or linear; rather, it is a dynamic conversation
between you and scholars who have preceded you. Regardless of the lan-
guage and argumentation model you ultimately decide to use, it’s impor-
tant to keep in mind that the argumentative process is just that: a process
of discovering, responding to, and contributing to existing knowledge. Your
plan should be first to identify what others are saying and then to figure out
a way to respond to them that keeps the scholarly conversation going. Who
knows? Perhaps one day other scholars may even respond and contribute
to your own argument.

Section 3.3 Making a Strong Argument

Having the basic elements of an argument (main claim, evidence, substan-
tiation, and counterpoint) is important, but that’s not all you can do to
make your argument as strong as possible. The most effective arguments
are specific, meaningful, arguable within the scope of the assignment, sup-
ported by firm lines of evidence, and contestable. While you are devel-
oping your argument, use the following questions to help you frame and
strengthen it further.

List 3.3.1 Argument Checklist

e [s it too broad or too specific?

Arguments often start out broad in scope and then narrow as
more and more evidence is collected. The trick is making sure
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an argument doesn’t stay too broad or become so narrow that
it no longer becomes arguable. For instance, the argument
“Rain influences people’s behavior” would be daunting to re-
search and argue because people likely respond to rain in a
number of different ways. On the other hand, the argument
“Rain influences the walking rates of Puget Sound students in
Tacoma, Washington, differently between the months of Janu-
ary and February” might be too specific a topic to gather sub-
stantive research on or make a meaningful claim about. Con-
sider instead the argument “Rain has both positive and neg-
ative effects on students’ physical and emotional well-being.”
This statement is both researchable and takes a clear stance
about the influence of rain on student behavior.

® [s it arguable based on the available evidence?

In order to make a strong argument, you generally need a sub-
stantial amount of strong evidence to back it up. But let’s
say you want to write about the negative effects of rainfall
on the emotional well-being of Puget Sound students. You
go to Collins Library, visit a liaison librarian, look through
the shelves, skim around in Summit, and even peek into the
archives, but the only thing you can find is a couple of articles
published in The Trail in the early 2000s. This probably won’t
be enough to substantiate your claim. Instead, you might try
refining your argument to the negative effects of rainfall on
the emotional well-being of college students in general. Sud-
denly, a mass of published scholarly sources on the subject ap-
pear on the Collins Library search engine. Hooray! You may
now have enough evidence to substantiate your argument—
and you’ll be creating new knowledge by considering how the
general research applies in your particular context.

® Does the evidence support it?

You also need to make sure the evidence available supports
your argument. It’s important to listen to your evidence and
let it point you in the direction of your argument rather than
the other way around. For instance, if all of the evidence points
toward the argument that “Rainfall promotes student produc-
tivity,” you likely wouldn’t argue the opposite (that “Rainfall
reduces student productivity”). It’s also important to remem-
ber to use your evidence wisely. For example, if you find a
piece of evidence showing that more students study in Collins
Library during periods of heavy rainfall, it would be unwise
to use this evidence to argue that students do not study in the
library when it is nice outside. Let the evidence lead the way.

e [s it contestable?

A strong argument should be debatable and challenged by other
viewpoints. The strength of your argument actually stems
from how well you address these opposing views. For instance,
if you were to argue that “Rain is condensed moisture falling
from the sky,” there would be little room for debate because
you are arguing a widely accepted fact. However, if you were
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to argue that “Students tend to focus more on homework as-
signments when it is raining,” those who feel that rain lessens
productivity by motivating students to crawl into their warm
beds might disagree.

® Does it offer something new to the existing literature?

One of the greatest challenges in developing your argument is
making it unique and discernible from the arguments of pre-
vious studies or literature. Your argument should not be a
mere rehashing of someone else’s opinion or conclusions but
should rather use these findings as evidence to support your
own claim about a topic. It’s also helpful if your argument is
interesting enough to hold your attention throughout the re-
search and writing process; otherwise, you may find yourself
bored a few pages into the assignment! For instance, the above
argument “Rain is condensed moisture falling from the sky”
would be pretty boring to write about and has already been
supported by numerous scientific studies. In contrast, the al-
ternative argument “Students tend to focus more on homework
assignments when it is raining” is interesting, takes a stance
on a certain topic, and is likely less well-supported than the
previous statement. It’s your argument, so own it!

® Does it respond to the prompt [ assignment?

Even if you have a brilliant argument, it’s important to remem-
ber that it needs to respond to your prompt or assignment (see
Section 2.4, p. 17). If the prompt asked you to “assess the influ-
ence of rainfall on student academic productivity,” you likely
wouldn’t argue that “the weather during a prospective stu-
dent’s campus tour influences their decision to attend Puget
Sound.” Some professors are more particular about their as-
signment prompts or rubrics than others and may have specific
guidelines or requirements that you will need to take into ac-
count as you construct your argument. In situations when you
notice that your argument has shifted away from the prompt,
resist the feeling that you must stifle your argument to “fit the
requirements”; try to perceive those situations as opportuni-
ties to articulate your argument in a way that both satisfies
the assignment and preserves your voice. One way to do this
is to imagine your argument as an open dialogue with your
professor rather than simply a response to a prompt.
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Section 3.4 Developing a Thesis

So you’ve been given a writing assignment. You've read How to Read Writ-
ing Prompts, p. 17, and you’ve begun thinking about the components of a
good argument, but now what? In order to structure your paper effectively
and to know what supporting claims it needs, you need to have a Main
Claim, p.26 or thesis. A thesis is an argumentative, contestable state-
ment that tells an audience exactly what a writer intends to argue (for
more information, see The Bubble Map, p. 50).

-

The thesis is thus the main point of your paper. Writing a paper with-
out a thesis is like trying to drive a car without tires; the body will be there,
but you certainly won’t be taking your reader anywhere important. Good
theses do everything good tires should do: they get you moving smoothly,
give you traction, and make your arguments a lot more appealing and con-
vincing to audiences. It’s difficult to start writing without a working the-
sis, but once you have an idea of your main argument, you'll be writing
in no time. The thesis also provides you with the foundation of and trac-
tion for your argument. If you ever find yourself asking, “Wait, what am I
even writing about?” you can refer back to your thesis. Alternatively, you
might realize that what you're saying doesn’t align with your thesis, so you
might rewrite your thesis—change your tires—altogether! Finally, a good,
thorough thesis indicates to the audience that you are an authoritative and
careful writer, one who establishes an argument outright and has evidence
to support it. Just like a car without tires, a paper without a thesis is odd
and ineffective.

As a scholar in training, your theses represent your contributions to
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the broader academic conversations in which they take part. Just as with
spoken conversations, you don’t want the contributions you make to schol-
arly conversations to be repetitions of what other people have said. Your
thesis must therefore be a new, interesting idea that you’ve come up with.
While this endeavor sounds near impossible—how can I, as a mere scholar
in training, contribute to a conversation with professional and practiced
scholars?—you needn’t worry. You don’t have to make a life-changing con-
tribution, and you surely don’t need to know every argument that has ever
been made on your topic. What you do need to do is develop a research
question, research that question, and form a thesis that crystallizes your
ideas and findings. Although your paper may be simply another writing
assignment that you hope to finish and forget, you might consider think-
ing about your thesis as an opportunity to develop an idea that legitimately
falls within a scholarly conversation.

Now, how do you go about writing your thesis? Since your thesis is the
main point of your argument, you may find it difficult and time consuming
to construct the perfect sentence (or two!). Strategies to develop your thesis
are therefore very important. Let’s start from the beginning.
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3.4.1 The Six-Step Process

Why should | be
able to own as many
cats as | want?

question

1. Rampant cat
homelessness
2. Cats = consumer goods
3. Americans value a right

to consumer goods

evidence

~

| should be able to own
as many cats as | want

| have the American
right to consumer goods, and there are
millions of stray cats that need homes.

List 3.4.2 The Six-Step Process

1. Articulate your idea.

Your idea will most likely be guided by your class, professor,
or assignment. You may have a range of topics or prompts to
choose from, so think through each option carefully and deter-
mine which idea interests you most.

Let’s say that you choose a prompt directing you to argue for or
against this statement: “I should be able to own as many cats
as I want.” You're interested in learning more about why cat
ownership shouldn’t be regulated, so your idea is to argue in
favor of the statement.

. Gather knowledge.

In order to make any kind of claim about your idea, you must
first gather information on your topic. This knowledge can
come in a variety of forms, including textual analysis, data
gathering, or scholarly research (see Chapter 1, p. 1). Your dis-
cipline or assignment will probably dictate what type of knowl-
edge you need to gather. If in doubt, ask your professor.

For your cat assignment, let’s say that the knowledge you need
to gather will come from scholarly journals. After scouring
all of the top academic cat journals, you compile a number of
sources that describe the woes of rampant cat homelessness.
You find other sources that argue that cats should be bought
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3.

4.

5.

6.

and sold like consumer goods. As you learn from more reading,
the ability to purchase consumer goods is something Ameri-
cans value as a right.

Identify a pattern.

Patterns in your research can come in many forms. You might
find a topic or argument that is repeatedly in conflict with an-
other topic or argument, a source that provides an unexpected
argument, or a new way to combine arguments or ideas.

In your cat-journal research, you find that cat homelessness is
a major problem throughout the world. You also realize that
you can combine the first argument, that cats should be bought
like consumer goods, and the second argument, that Ameri-
cans value purchasing consumer goods as a right.

Formulate a question that responds to the prompt.

Now you must think about your research and idea in the con-
text of your assignment. Your question will vary depending on
the format of the prompt. If the prompt itself is a question,
your question might be a more specific version of the prompt.
If the prompt offers up ideas or guidelines, then your question
will need to adhere to those ideas or guidelines. Regardless of
the format, your question will most likely ask for explanations
about why, what about, or how your evidence relates to your
claim (see Section 1.2, p.4).

Recall the prompt: Argue for or against the statement “I should
be able to own as many cats as I want.”

You come up with the question: “Why should I be able to pur-
chase as many cats as [ want?”

Listen to the evidence.

The evidence will guide you to your claim—Iet it! While it
may be tempting to pick and choose evidence that supports
the claim that you want to make, strong academic argumen-
tation requires researchers to make claims validated and sub-
stantiated by a fair and thorough examination of the available
evidence. By listening to the evidence, you ensure that your
claim answers your question honestly and opens a dialogue
with which other researchers can engage.

Develop a working thesis.

The claim you devised in Step 5 will become your working the-
sis. A working thesis is the initial thesis you come up with,
and it will guide your subsequent research. That research
will, in turn, help you reformulate your working thesis as your
research changes and your understanding of your topic, evi-
dence, and main claim shifts. Your research isn’t done when
you formulate your working thesis, so keep researching and
rewriting!
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If my working thesis and my research form an unending cycle, then how
do I know when my thesis is ready? You can ask yourself if your thesis is
doing MORE.

List 3.4.3 MORE

Makes a clear assertion of your main claim
Offers the kinds of evidence you will be using
Reflects the general organization of your argument/paper

Explains how you will use your evidence to support your claim

.........
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Sometimes, one sentence isn’t enough space to contain all of these things.
If your thesis has depth and complexity, you likely will find yourself need-
ing two or three sentences, or even a small paragraph, to fully explicate
your thesis. Take this space and make it yours! However, if you find your
thesis is taking up paragraphs, this may be an indication that you need
to pare it down to make it more manageable. If you have more questions
about thesis development and whether or not yours is “ready,” make an
appointment at the Center for Writing, Learning, and Teaching (cwrt)!

Consider the following example theses from Puget Sound student pa-
pers. In what ways do they or do they not do MORE, p. 36?
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Section 3.5 Organizing an Argument

At this point in the development of your argument, you should have a work-
ing thesis and multiple supporting claims. Now you must think about your
argument from the point of view of your audience. Arguments must be or-
ganized in a way that audiences can logically follow. Your main goal as a
writer is to organize your argument logically and convincingly enough that
a reader will be persuaded by what you’ve written. Because argument or-
ganization varies between papers and subjects, you need to figure out what
your audience will need and want while reading through your argument.
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Now, to answer these questions, you have a few options:

List 3.5.2 Strategies for Organizing an Argument
* Make a few different outlines (see Subsection 4.1.2).

* Write your supporting claims on notecards and organize them
a few different ways.

* Map out your ideas by drawing connections between your claim,
supporting claims, and evidence.

e Talk through your argument with someone, perhaps a writing
aduvisor at the Center for Writing, Learning, and Teaching!

It might also be helpful to take notes during/record the conver-
sation so you have content from the conversation to use as you
return to writing and organizing.

® Ask yourself, “Which one seems the most logical?”

® Ask a friend or peer to look at your organizational schemes to
see what he or she thinks is most logical.

Section 3.6 Supporting an Argument with Evidence

To be convincing, an argument must have compelling evidence linked and
supported with clear analysis. Strong arguments are thoroughly reasoned
and continuous in their analysis of evidence, which is sometimes challeng-
ing, but it helps to keep a few principles in mind: Notice-Reflect-Write and
quote sandwiches, p. 40.
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In “Hello,” Adele sings, “I'm in California dreaming .../ .../
There’s such a difference between us / And a million mlles” (10- 11)
Though they are in the same geographic space, Adele and her ad-
dressee are separated on a nonspatial level by an otherworldly emo-
tional distance.

Okay, what the Grizz is going on? Though the intuitive reader
may be able to follow the writer’s logic, this argument lacks the
analysis necessary to explicitly connect the evidence to the claim;
because it lacks this analysis, the argument is not as convincing as
it could be. How can the writer better analyze the text to make their
point? Let’s consider the following three-step principle.

Noticing your Evidence. Effective analysis identifies the specific ele-
ments of the evidence that point to the claim being made.

Look over the lyrics to Adele’s “Hello.” Notice anything that stands out
to you and anything you think might be meaningful for the song. Pay at-
tention to language, syntax (sentence structure), logic, and other formal
or thematic aspects. For instance, I might think that when Adele sings “a
million miles” she’s exaggerating just a little.

Reflecting on your Evidence. Effective analysis is predicated on “how”
and “why” questions. Ask yourself these types of questions to move from
the realm of identifying to that of speculating.

Let’s think about some things that we noticed: What do these rhetorical,
aesthetic, logical, or formal choices mean, or how do they contribute to the
meaning of the text? Pay attention to how form and content intersect. For
example, I might look at the phrase “a million miles” and think that, since
the earth is only 8,000 miles in diameter, Adele’s longing for this person is
otherworldly, or exceeds the bounds of earthly description.

The song tells us that Adele’s in California and that the person
she’s addressing is “a million miles away.” I wonder: What’s
a million miles away from California? I Google the earth’s di-
ameter and find that it’s roughly 8,000 miles in diameter. I do
some math to determine where a million miles from California
is. But one million divided by 8,000 comes out evenly—125. So
Adele’s addressee is in California as well, or at least in the area.
Then I think, Adele is referring to the distance and not the dis-
placement between herself and her addressee. Thus, though
the displacement between Adele and her addressee is 0, the fig-
urative distance between them is equal to 125 times the earth’s
diameter. The phrase “a million miles” then encodes, ironically,
that, though they are close to each other geographically, Adele
and her addressee are separated on a nonspatial level by an oth-
erworldly emotional distance.

Writing about your Evidence. Now that you've reflected on the things
you noticed, put your thoughts into words. It can be helpful to speak your
thought process while you're writing, just to be as specific as possible.

In “Hello,” Adele’s use of hyperbole reveals the otherworldly in-
tensity of her longing; she sings, “I'm in California dreaming. ../
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.../ There’s such a difference between us / And a million miles”
(10-11). The phrase “a million miles” is an exaggerated estima-
tion of the distance between Adele and the person whom she
addresses. The use of “California” as a geographical marker
suggests that the person Adele is addressing is a million miles
away from California. However, the earth is only 8,000 miles
in diameter. One million divided by 8,000 is 125 with no re-
mainder. Assuming the person Adele is addressing is also some-
where on earth, the “million miles” between Adele and her ad-
dressee actually locates the addressee in California. “A million
miles” must then refer to a distance, as opposed to a displace-
ment, suggesting that though the displacement between Adele
and her addressee is 0, the figurative distance between them
is equal to 125 times the earth’s diameter. The phrase “a mil-
lion miles” then encodes, ironically, that, though they are in the
same geographic space, Adele and her addressee are separated
on a nonspatial level by an otherworldly emotional distance.

And you're done! By following this simple, three-step process, the writer
comes up with a coherent and thoroughly reasoned analysis that connects
evidence to claim in a convincing way.

Take some time to practice the above strategies on your own. When
you're done, take a quick break and watch everyone’s favorite nature video
personality, Sir David Attenborough, narrate the beginning of the “Hello”
music video.

https://www.youtube.com/watch?v=enu-qROH_uk

Section 3.7 Using Quote Sandwiches

Formally speaking, there are certain conventions that academics like to
follow when dealing with evidence. For instance, it is considered inelegant
to use advice without introducing it first. Luckily, you just need to keep in
mind the quote sandwich, and you’ll never make that inelegant mistake.

The quote sandwich is nothing more than a three-part organizational
template that consists of the following parts:
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* The upper bun of your quote sandwich introduces the quotation under
consideration with information about its author and source and with
the claim that you're making about it.

* The meat, or non meat substitute, of your sandwich consists of your
quote with a proper in-text citation.

* The bottom bun of your sandwich consists of your thorough analysis
of the evidence.

Recipe fora

QUOTE
SANDWICH

Yhe evidence.

You may have noticed that the written analysis (see Writing about your
Evidence, p. 39) in the previous section was rendered in three different col-
ors. These colors represent different parts of the quote sandwich. The
clause in green introduces the quotation that follows it and anticipates the
argument that will be made about the evidence in the section in purple.
The text in red is the quotation introduced by the clause in green and com-
mented on by the text in purple. The text in purple analyzes the text in red
and elaborates on the claim forecasted by the text in green.

Quote sandwiches are exceedingly accessible (and tasteful!) ways to
structure your in-paragraph arguments.

Tip 3.7.1 On the Subject of Sandwiches.

Here are three great sandwiches you can build at the SUB:
Sandwich A Focaccia bread, salami, Swiss cheese, leaflettuce, pick-
les, onion, tomato, and ranch (optional). Toast that sandwich!

Sandwich B Whole wheat bread, turkey, Swiss cheese, pesto, hum-
mus, spinach, pickles, and olives. TOAST IT!

Sandwich C Rye bread, pesto, mayo, Provolone cheese, tomato,
pickles, olives, and leaf lettuce.
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Chapter 4

The Writing Process

While writing can be a difficult process, it often feels more daunting be-
fore you start than when you are actually doing it. If you are intimidated
by the thought of writing (as many are), you may find reassurance in this
nugget of wisdom: The writing process is not just about writing! In actual-
ity, the writing process starts long before you write anything on the page
and continues long after you’ve written your first draft. Just as develop-
ing your argument is a process, so too is translating that argument into
written form. A significant portion of the writing process is composed of
research, argument development, brainstorming, planning, and outlining,
all of which take place before you begin composing content. And even after
you've finished a draft, you may spend just as much or more time revis-
ing, editing, and changing your paper as you spent writing it. The writing
process is messy, uncertain, and chock-full of switchbacks, revisions, and
gaps in the road, but it can also be empowering, rewarding, and manage-
able if you take it one step at a time.

Watch this video for several UPS faculty perspectives on the writing
process!

https://www.youtube.com/watch?v=XIdPNHHCee8

Section 4.1 Prewriting

4.1.1 Brainstorming

Before you begin to write, first think about how you like to think. Do you
prefer talking through your ideas? Writing down everything that’s going
through your mind? Drawing? Mapping? There is no right or wrong way to

43
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brainstorm. Figure out what works best for you, and then use that knowl-

edge to develop brainstorming skills that are specific to you.

List 4.1.1 Strategies for Brainstorming:

Talk to a friend about your topic, ideas, and potential argu-
ments.

Draw a picture of your argument in order to develop it.

Free-write for 15 minutes everything you know about your
topic and then try to organize those ideas into conceptual clus-
ters.

Jot down a list of bulleted words or phrases about your topic
and then circle the ones that are most interesting to you.

Make a list of questions about your topic (who, what, when,
where, why, how) and see which ones you can answer, which
ones have multiple answers, and which ones you lack informa-
tion for.

Write down your topic and approach it from five different di-
rections of analysis: Describe it, locate it within context, apply
it to your life/current events, compare it to another topic, argue
for/against it.

Put your topic in the center of an idea map, and then make a
branch for each idea that you have.

Do some preliminary research about your topic and make note
of any trends or patterns you observe.

Think about your topic while you are doing something else,
like yoga, cooking, or reading a book for pleasure.




4.1 Prewriting 45

What were
the social and
political causes of
the Russian
Revolution?

4.1.2 Planning

So now that you have a ton of ideas all jockeying for attention in your brain,
it’s time to sit down, consolidate those thoughts, and plan out what you are
going to write. But before you can begin, there are a few things you’ll need
to address that will help make the planning process go as smoothly and
productively as possible.
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Some Planning Strategies

List 4.1.2 Strategies for Planning your Paper

There are several planning strategies to help you bridge the gap be-
tween the disorganized chaos of brainstorming and the more com-
prehensible structure of outlining:

® Determine the purpose of your paper.

Why are you writing? What is meaningful about your argu-
ment? How does it answer or respond to the prompt?

® Identify your audience.

Who are you writing for? Your peers? Your professor? Your-
self? Identifying your audience is key in helping you frame
your argument and determine what is most important for au-
dience comprehension. For most academic papers, your audi-
ence will be the greater academic community, which includes
your peers and professor. Sometimes, your professor may iden-
tify your audience for you. If you have any questions about your
audience, remember that it’s always best to ask your professor
for clarification.

® Decide on content.

What will your paper be about? What content will you include
in your paper to make your argument? What evidence will
you use to substantiate your claims? While the content will
likely change as you move through the writing process, figur-
ing out what information you need will help you identify what
you want to write about and whether you need to conduct more
research before you begin writing.

* Figure out a format.

How will you format your paper? Is it a descriptive essay? An
argumentative paper? Compare-contrast? Or perhaps a close
reading of a primary source? In order to help you answer this
question, go back to the assignment prompt and figure out
what it is asking for. This will help you determine the most
appropriate structure for your paper and argument.

* Don’t feel confined by the “Five-Paragraph Essay” you may
have learned in middle/high school!

This basic format is insufficient for college, and professors will
encourage you to break free of it in your writing responses.
Rather than letting this intimidate you, try to view it as a
liberation: Let the complexity and nuance of your argument
guide you toward the structure that works best for you.

® Start thinking about style.

Before you begin writing, it’s helpful to think about the tone
of your essay—the language you're going to use, how objective
or subjective you will be, from which point of view you will
write. For instance, you probably wouldn’t write a chemistry
lab report using the same language that you would use to write
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a personal narrative (see Chapter 5, p. 83). Deciding on a voice
early on can help you figure out what kind of language to use
while you are planning, outlining, and drafting your paper.

® Create a Mind Map.
o Try Freewriting.

* Try Drawing.

A

p|onning

Mind Map

Mind maps can help you organize your ideas further by identifying differ-
ent parts of your argument and drawing connections between them. Start
with your main idea or topic in the center of the page. Then write down
subheadings for everything you think is important for understanding your
argument around this main idea. Then write down the pieces of evidence
or the reasons you believe your argument beneath each of these subhead-
ings. Finally, use arrows, pictures, or words to draw connections between
the main idea, subheadings, and pieces of evidence. For a more visual ap-
proach, draw heavier lines or multiple arrows between the relationships
that are the strongest so you can identify where your argument is the most
convincing.
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Freewriting

Another great way to start planning to write your paper is to write! In
the freewriting method, write down everything you can think about your
topic: thesis, claims, evidence, areas of uncertainty, logic gaps, anything
you know you will have to address while writing your paper. Don’t worry
about formatting or grammar or sentence styling or whether your writing
“looks good”—those will come later. For now, try to focus on the content
of your argument: What do you want to argue, what evidence do you have
to argue it, and what do you want the audience to get out of your paper?
Freewriting can be useful for helping you figure out what you truly want
to write about, and oftentimes your argument and thesis may even change
after you’ve let the pencil wander aimlessly. Let it! This is proof that you
are actively thinking about and revising your argument, which is a crucial
part of the writing process.

Tip 4.1.4

If you're having trouble getting started, here are some prompts to
help get you going:

e “I think that...”
* “My topicis...”
¢ “T am interested in . ..”

e “T would like to know more information about . . .”
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Drawing

If you're a more artistic person, you might also experiment with illustrat-
ing your argument. Depending on the type of argument you're making and
the class you're writing for, you could draw the main characters, histori-
cal figures, or events and then make the appropriate connections between
them. Similarly, if your argument is more linear, sequential, or chronolog-
ical, you could draw a different, comic-stylized picture for each step of your
argument. You do you!

r o
TIP:

- || -
Use whiteboards in the

C\)\/LT or C|70|I\bOCH’dS in

Thompson to p\om or
outline. They have a lot of
space, and if's easy to

erasel

4.1.3 Outlining

While outlining might take up precious writing time in your schedule, the
payoff is worth it! By clearly organizing your ideas in a way that makes
sense to you, you give yourself a guide to follow while you're writing. The
act of making an outline also requires you to write down all of your brilliant
ideas so that, by the time you start writing, you don’t forget what you've
come up with. Use what you've developed during your brainstorming and
planning sessions to create a more cohesive, organized, and complete out-
line that contains the major parts of your argument: your introduction,
thesis, supporting claims, evidence, and conclusion. Remember that while
ordering your claims you should try to think of your essay as a progres-
sion rather than a series of points; each claim should both respond to and
build off of the previous one. Just as with brainstorming, your outline can
be in any form that works best with the structure of the assignment and
the way you want to think about your paper. While you’re creating your
outline, ask yourself these types of questions:
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Read on to learn about a few (but not all!) outline formats you can try.

The Classic Outline

The classic outline is potentially the one you're most familiar with. Many
people prefer to outline in this structure because it is very linear, organized,
and clear. After constructing a thorough outline in this format, virtually all
a writer needs to do is fill in the gaps with prose. If you think linearly, need
more structure when organizing your ideas, or prefer to have the skeleton
of your paper completed before you begin writing, the classic outline might
be the outline for you.

 oulline looks like.

V. Such a strong poinf
" A. Selid, convincing claims and

DL ¥ L

The Bubble Map

The bubble map is a great option for writers who prefer a less-structured
organization or a more organic relationship between ideas. Bubble maps
also enable you to conceptualize your claims in a dynamic way, which can
be beneficial for papers or topics that have several claims that can be con-
nected to each other differently.
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The Flowchart

Flowcharts work well for people who like (or papers that require) the or-
ganization and structure of a classic outline but need the organic, concept-
based connections of a bubble map. Flowcharts show both linear and more
circular connections between points. You can begin with your thesis at the
top of the chart, or you may opt to do a mini-flowchart for each paragraph
with topic sentences at the top. Your argument progresses with each de-
scending bubble on the chart, but you still have the flexibility to show con-
nections between claims and pieces of evidence in concert with the linear
flow of your argument.

Thesis: A flow chavtis a
greatr way fo achieve the
organization of a dassic
outline while maintaining
Hhe flexibility of a bubble map.

A great daim &

evidence Another great claim &

‘\evidence

< Another daim l
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v -
A great daim & Conclusion

move evidence ./)
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Section 4.2 Writing

4.2.1 Writing Introductions

Writing an introduction is widely considered one of the most challenging
steps in writing a paper. The challenge of writing a great introduction
is real, but armed with a good understanding of introductions, a useful
metaphor, and some concrete guidelines, the task of hooking your reader,
laying out your argument, and asserting your thesis is one you can over-
come. In this section, you’ll learn why you need an introduction, what goes
in an introduction, and how to construct an effective introduction (and yes,
we got lost in the meta trying to write this introduction!).

Role of the Introduction

The Road Map. While first impressions are not always accurate, you
usually don’t get a second chance to impress your audience in writing. This
is why the introduction of your paper is just as important as the body para-
graphs and conclusion; it is the “road map” of your argument, the first thing
your audience will read, and the part that will determine whether or not
your audience will continue reading. Therefore, it’s important to have a
strong introduction to introduce your argument, lay out the expectations
of your paper, and convince your audience members why they should care
enough to read on. To this end, there are a few things you should include
in your introduction to make it as effective as possible.

Anatomy of the Introduction

Common Ground. It’simportant to begin your introduction with a nice,
firm handshake with the audience, which often comes in the form of estab-
lishing common ground. Your common ground should do two things: 1)
introduce your topic, and 2) establish yourself as an authority on the topic
at hand. Common ground is usually established in the form of a factual, un-
controversial statement that is likely familiar to your audience and which
may comfortably orient them to your topic. It may also introduce the works,
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authors, and sources you will be using by drawing an observational sim-
ilarity between them. When establishing common ground, steer clear of
these Opening Statements to Avoid, p. 56 and opt for something like these
Effective Opening Statements, p. 56 instead. You can also read more about
Revising an Opening Statement, p. 55.

Example 4.2.1 Establishing Common Ground.
¢ “Many people believe this [common ground].”

e “Both this source and this source examine this critical issue or
use this popular trope [common ground].”

Statement of the Problem. Once you have established common ground,
you are now free to interrupt or destabilize this common ground with your
main question or problem. This question or problem should arise from a
common trend or pattern you uncover within the research; perhaps some-
thing you observe in the research does not adhere to common thought, has
not been framed in a certain way, or has not been studied at all. There-
fore, the question or problem you pose should occur within the context of
a broader scholarly conversation. You can pose your problem by drawing
a distinction between the audience’s expectation and reality, pointing to
startling similarities or differences between your sources, or complicating
the common ground statement with a more nuanced or holistic perspective
of the issue. To highlight this problem, you can use words and phrases like
“however,” “although,” “while,” or “in actuality.”

Example 4.2.2 Posing the Problem.

¢ “Many people believe this [common ground], however they may
not have thought of it like this [problem].”

¢ “While both of these sources examine this [common ground],
one actually does this while the other does not [problem].”

Stating the problem should do two things: 1) acknowledge the reader’s
incomplete knowledge of the topic, and 2) illuminate to the audience that
there is a tangible consequence to their ignorance. By associating a con-
sequence with the stated problem, you will encourage the reader to keep
reading your paper in an attempt to rectify their ignorance and avoid any
consequent costs. Another way to articulate consequence is to pose to the
audience the potential benefits to be gained by resolving the problem and
improving their understanding of the topic.

Example 4.2.3 Establishing Consequence.

* “Recently, however, studies have begun to show this new thing
[incomplete knowledge]. Without furthering our understand-
ing of this thing, we may fail to perceive its true implications
[consequence/cost].”

¢ “Many of these sources examine this issue in the same way [in-
complete knowledge]. However, if we look at it in this new way,
we may be able to achieve a deeper, more nuanced perspective
on the issue [consequence/benefit].”
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Response to the Problem (Thesis). After destabilizing the common
ground by posing the problem and stating the potential consequences of in-
complete knowledge, you may now give your audience members some stable
footing (don’t just leave them hanging!). You can do this by providing the
audience with your resolution to the stated problem—this is also known
as your thesis statement (for tips on thesis development, see Section 3.4,
p-32). Your thesis statement should include a clear assertion of your ar-
gument that reflects the general organization of the paper, what kinds of
information you will be using, and how you will be using that information
to make your argument.

There are different ways you may frame your thesis statement. You can
offer the solution as the main point of the paper, promising to explicate it in
depth throughout your response; this is called a “point-first” structure. You
may also want to detail the problem at length, explore various solutions,
and finally offer a solution at the very end of the paper; this structure is
called “point-last.” Whichever structure you choose should be the one best
suited to your argument and what you want the main focus of your paper
to be.

Writing Effective Introductions

Now that you have the basic tools you need to write an effective introduc-
tion, here are some tips and strategies to get you in the intro-writing mood.

List 4.2.5 Strategies for Writing Effective Introductions

e Consider your introduction the “road map” to your paper.

While writing your introduction, you should prepare the audi-
ence for what’s ahead. To this end, your thesis should reflect
the general organization of your argument. However, if you
find you need more room to elaborate on the paper’s organiza-
tion, you may also find it helpful to include a clear road map for
what you plan to accomplish. You may even want to be very ex-
plicit, using phrasing something like this: “First, I will explore
this issue. Then, I will look at the issue from this perspective.
Finally, I will bring these two first parts together to examine
the issue in this way.” Don’t be afraid to tell the audience ex-
actly what they should expect from you and your argument;
doing so establishes you as the authority, provides your audi-
ence with a compass to guide them through your paper, and
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disables the risk of any surprises sneaking through that may
take your audience off guard.

* Make the length of your introduction proportional to the length
of your paper.
Especially for longer responses, such as research papers, you
may find that the introduction of your topic and explanation of
the problem takes a few paragraphs—that’s okay! You may not
even get to your thesis until a page or so in. Depending on the
recommended length of your paper, this may be appropriate to
the scope of your argument. It’s also okay if you feel you are
putting too much in the introduction—first write as much as
you feel is necessary to get to your thesis statement, then go
back and see if there is anything that could justify its own body
paragraph or that may not be as necessary to your introduction
as you originally thought.

* Start with something concise, engaging, and applicable.

Crafting the opening sentence of your introduction can be a
daunting task, especially as it sets the tone for your argument,
introduces the topic of your paper, and is the first thing your
audience will read. Thinking about how broad or specific to
start can be useful in helping you figure out the appropriate
scope for your introduction. For instance, many introductions
start with a broader statement and then narrow in scope as
they begin to focus in on the specific problem and the thesis.
While this structure is useful, it’s important to keep in mind
that the “broader” opening statement should still be specific to
your topic, interesting, and relevant to what you will be dis-
cussing.

-
» ¢

Example 4.2.6 Revising an Opening Statement.

For example, you probably shouldn’t start a research paper about
the destruction of the Sundarbans mangrove forest with the open-
ing statements, “Forests are inherently valuable to mankind” or
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“Mankind is destroying the Earth’s natural resources.” Both of these
statements are too broad to generate much interest and don’t really
indicate what the paper will be about. Consider instead the opening
statement:

“Comprising the largest block of mangrove forest glob-
ally and accounting for 3% of global mangrove area, the
Sundarbans of Eastern India and Bangladesh are biogeo-
graphically, ecologically, and culturally unique in their
species biodiversity and ecosystem services.”

This statement is specific, interesting, and introduces the topic at
hand. However, it’s also broad enough to hint at the bigger picture
while opening the floor to a more specific problem or insight. While
there are a variety of different ways to craft an interesting and rel-
evant opening to your introduction, there are some opening state-
ment types that are generally too broad, obvious, informal, over-
used, or boring to be employed in academic writing and, as a result,
should be avoided. (However, it’s important to remember that the
type of opening statement obviously depends on the discipline and
type of writing assignment; therefore, rather than strictly adhering
to this list, use it as a guide.)

List 4.2.7 Opening Statements to Avoid

® Vague and sweeping statements (“Since the dawn of mankind.. . .,
“Since the beginning of time . . .,” “The truth is . . .,” “Writers
have always . . .”)

¢ Restated questions (“Is the sky blue? Yes, it is.”)

* Quotes, especially quotes that are not directly related to the
content of the paper (“Helen Keller once said, “Optimism is
the faith that leads to achievement.”)

* Definitions, with the exception of very specialized definitions
that are at the heart of your argument (“According to the Merriamj-
Webster definition . . .”)

® Clichés or common adages (“History repeats itself . . .,” “Once
upon a time . ..”)

¢ Citing a statistic (“98% of people believe . . .”)

. v

Instead, try beginning with some of the following opening statement
types.

List 4.2.8 Effective Opening Statements

* Describe a location, person, scene, or anecdote.

¢ Elucidate an interesting example.

Highlight a startling fact, paradox, or puzzling insight.

Challenge a publicly accepted assumption.
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* Provide relevant and interesting information about the histor-
ical time period/setting.

¢ Offer a provocative statement of the problem.

For more ideas on how to begin, organize, and end introductions, take a
look at the following examples by Puget Sound students. What do you see
as the strengths and weaknesses of these examples? Make sure to note the
thesis statements (underlined) and opening statements:

Example 4.2.9 Introduction: Women in the Odyssey.

Discourse has profound effects on how we view reality, particularly
in regard to gender roles. Due to our society’s political correctness,
much of the sexism that pervades modern thought is implicit; com-
mentators make thinly veiled metaphors instead of declarations.
This implicit bias is nothing new, as it dates back to ancient times.
Many literary critics have embraced Homer’s Odyssey as a depar-
ture from the explicit sexism of pre-Judea Greece, claiming that the
centrality of female characters to the epic poem is a formal chal-
lenge to the ivory-laden walls of male domination. While women do
have a substantial presence in the Odyssey, the characters of Helen,
Penelope, and Athena reify patriarchal norms regarding the role of
the feminine in society by positing themselves below the authority
and sovereignty of male characters. Coupled with the epic’s clear
celebration of warfare, the Odyssey primarily reinforces the chauvinist
framework through which we view the world.

Example 4.2.10 Introduction: Male Suffrage.

In early nineteenth-century America, the market revolution raised
questions about the nature of a democratic republic. This political
discussion was brought about by the development of an industrial
working class, landless, economically dependent, and steadily in-
creasing. While the “majority” within the United States during this
time period did not consist solely of economically dependent indus-
trial workers, they were becoming a larger percentage of the ma-
jority as the country continued to industrialize—and were begin-
ning to clamor for more representation in the government. This
posed a threat to the wealthy, economically independent class of
rich landowners, businessmen, and lawyers who had traditionally
held government office. Facing increasing numbers of the indus-
trial class, the politically established sought for ways to maintain
their political influence. Essentially, the two classes were debat-
ing over the answer to the fundamental question regarding which
group, the majority or the minority, should have greater access to
governmental power. Within the greater context of this dispute,
universal male suffrage was a smaller topic that reflected the same
tensions revolving around this extremely significant political ques-
tion. The relationship between the two debates was forged by the
underlying theme concerning access to the government; universal
male suffrage was a microcosm of the tension between the principle
of majoritarianism and the preservation of minority rights concerning
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their places within the government. This question would significantly
shape the political discourse in the United States for much of the
nineteenth-century.

Example 4.2.11 Introduction: Immigration Act.

Immigration has been synonymous with the United States of Amer-
ica since the days of the founding fathers. In the ten years following
1980, 668,866 European immigrants moved away from their homes,
their families, and their jobs to craft new lives in the United States.
During the presidency of Lyndon B. Johnson, the Immigration Act of
1965 removed the discriminatory quota system from United States
immigration laws. The quota system was undesirable for a variety
of reasons. One key cause at the core of the quest to change this sys-
tem was that it allowed only a specific proportion of immigrants into
the country. This proportion was representative not of the populous
of the country in 1965, but of what America had looked like after the
census of 1920. To put this into perspective, the number of immi-
grants allowed into the country from Western Europe was vastly
greater than the number of immigrants allowed into the country
from Asia and Eastern Europe, leading some to believe that racial
stereotyping played some part in immigration.

The Immigration Act placed a cap on the number of immigrants
entering the United States from the Eastern or Western Hemispheres,
and further divided that cap by placing a limit of 20,000 immigrants
per annum from any country. The majority of people immigrating
to America from Europe at this time were members of the work-
ing class. Among them was my dad. The Immigration Act was de-
signed to make the process of immigration to the United States more
fair and less biased toward people of European descent, who seemed
“less foreign.” The Immigration Act of 1965 effectively restructured
the United States’ immigration policies in such a way that no group,
minority or majority, was singled out by being discriminated against
or given preferential treatment in terms of their ability to immigrate
to America.

Example 4.2.12 Introduction: Belief without Evidence.

When is it justifiable to believe? When is it right to trust in a convic-
tion that could potentially change your life in some way? Is reliable
proof necessary? Are there certain criteria that must be met before
a thought can become a belief? Or is simply having a desire to be-
lieve any idea that pops into your mind, irrational or not, reasonable
ground for believing? It is these questions that William James and
W.K. Clifford individually seek the answers to. In an excerpt from
his book The Will to Believe, James successfully disproves Clifford’s
argument, explained in his article “The Ethics of Belief,” and reveals
that under certain circumstances, it’s moral and rational to believe
something without evidence.
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4.2.2 Writing Topic Sentences

The Compass. If introductions are the road maps to your argument,
topic sentences are the compass coordinates you are using to keep your
argument on track with your thesis. For this reason, topic sentences are
among the most important components of your paper. Not only do they
link each paragraph to your thesis, but they keep your audience (and you)
oriented to your argument. Topic sentences should typically be stated at
the beginning of each new paragraph and should do two things: 1) intro-
duce the main idea of that paragraph and 2) transition from the previous
one. They don’t usually include specific details or pieces of evidence (that’s
what the rest of the paragraph is for), but rather preface the claims you
will be making. A helpful way to think about topic sentences is if you were
to highlight your thesis, topic sentences, and conclusion, you would have
a pretty solid outline of your argument (for more on reverse outlining, see
Subsection 4.3.1, p. 73).

There are a few different strategies for writing topic sentences. One way
might be to include tentative topic sentences in your outline and start with
those as you write the corresponding body paragraphs. Another strategy
may be to write the body paragraph first, read it over to determine the
main idea, and then write the corresponding topic sentence at the top.

Here are some example topic sentences from Puget Sound student pa-
pers:

Example 4.2.13 Topic Sentences: Women in the Odyssey.
These topic sentences support the thesis statement from Thesis:
Women in the Odyssey, p.37.

* Scholars often hold up Athena and Penelope as portraits of
independent and powerful women who were able to triumph
over many men.

* Athena, too, is an example of sexism throughout the Odyssey.
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4.2.3 Writing Transitions

Transitions are the signposts that alert the reader that there’s a hairpin
turn ahead or that they're crossing state lines, and, body paragraphs are
the landmarks along the way that make the reader appreciate the journey
toward understanding your thesis.

The Signposts. Whether you are expressing a similar idea or introduc-
ing a completely new one, transitions can be useful when you want to move
from one thought to another. Transitions act as the signposts for your pa-
per, guiding the reader from one thought to another while minimizing un-
expected surprises. Below are some examples of transitional expressions
and how to use them.

Reader, this way!

WHEN/HOW TO

USE IT TRANSITIONAL EXPRESSION

In addition, additionally, furthermore, similarly,

To add to a previous along the same lines, in the same way,

idea or to introduce a

new idea . .
also, likewise, moreover

comparatively, along with, as previously mentioned,

To elaborate to elucidate/elaborate

For example, for instance, specifically, in particular,

However, even though, although, while, even with,
in spite of, despite, in contrast, on the other hand,
but, contradictorily, nevertheless, nonetheless,
meanwhile

To contradict a
previous idea/show
discrepancy

Therefore, thus, hence, correspondingly,
consequently, accordingly, in light of, because, it
follows that, for this reason

To show cause and
effect

To conclude a thought All in all, overall, to conclude, in conclusion

First, before, in order to, initially, originally, to
begin, precedingly, next, then, during, currently,
concurrently, at the same time, simultaneously,
meanwhile, after, finally

To show sequence

4.2.4 Writing Body Paragraphs

If your introduction is your roadmap, the main body of your paper is the
journey you’re taking your reader on. Like your grandparents, your reader
doesn’t trust Google Maps, so you're going to need to make sure that they
don’t get lost trying to understand your argument. You can help your
reader out in this endeavor by carefully considering how to organize your
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body paragraphs, what topic sentences best summarize the claims that
support your thesis, and what transitions will cue your reader in on how
your ideas are connected to one another.

The Landmarks & Sights. Body paragraphs are the different “land-
marks” of your essay. These are the spaces where you can offer evidence
for your claims, explain how and why specific details support your claims,
and discuss the implications each claim has for the overall argument.

evidence
ahead!!

Tip 4.2.17 Five Elements Every Body Paragraph Needs.
1. A transition from the previous paragraph

2. A topic sentence that states the main idea (can include the
transition)

3. The evidence supporting that claim
4. Analysis of how the evidence supports the claim

5. A statement on how this contributes to the overall argument/
thesis

If you need more than one body paragraph to make a point, don’t be
afraid to take that space! You may need a few body paragraphs to give
yourself enough space to fully explicate your evidence or support a single
claim. However, if you find yourself needing to write pages and pages about
one part of your argument, this may be an indication that you are trying
to cover too much ground. When you go back and revise, you may want
to consider either eliminating extraneous or unnecessary information or
refocusing your thesis around the part of your argument you feel is the
strongest or the most interesting to you.

If you find yourself writing paragraphs that are pages long, don’t worry—
they can almost always be broken down into smaller paragraphs. Try iden-
tifying points in the paragraph that would be a logical place for a para-
graph break. These include transitions shifting from one idea to another



42 Writing 63

(“however,” “although,” “in contrast,” etc.), sudden changes in topic, and in-
troductions to a new claim or a new piece of evidence. Enter a paragraph
break at these points and see if the paragraphs work as two distinct enti-
ties within the larger body; keep in mind you may need to write a new topic
sentence or two to preserve logic fluency.

If you find yourself writing paragraphs that are only a couple of sen-
tences long, don’t stress. Shorter paragraphs are sometimes helpful for
filling in the gaps or acting as transitions between larger claims. However,
a proliferation of shorter paragraphs may confuse and disorient the audi-
ence. Try outlining each of your paragraphs before you begin writing to
help you flesh them out (see Section 3.6, p. 38 and Subsection 4.1.3, p.49
for more tips on how to structure your paragraphs).

4.2.5 Writing Conclusions

Conclusions should give your reader the same sense of finality and progress
that hearing your Gps say, “You have arrived at your destination” gives you.
This is a tall order, and writing conclusions can produce the “I want to tear
my hair out” sensation that college students know (and love?). While intro-
ductions need to convince your reader to take the journey that is reading
your paper and give them a good idea of what they’ll learn if they do so,
conclusions need to give your reader a sense of closure after they finish
their journey. In this section, you’ll learn why you need a conclusion, what
to put in your conclusion, and how to go about writing a conclusion that
will give your reader the “looking-back-fondly-on-a-great-trip” feeling that
a photo album can create.

Role of the Conclusion

The Photo Album. When it’s 1:59 a.m. in Collins Library and you're
nearing the end of your paper, it may be tempting for you to throw up your
hands in desperation and exclaim, “I don’t need a conclusion! I've said
everything I need to say!” While we’ve all been in that position, it’s defi-
nitely worth it to stay up a little later or get up a little earlier to write a
strong conclusion. An effective conclusion restates the argument to remind
the audience where they have been, and offers some greater implications or
applications of your proposed resolution.

- A W ==

Just as the introduction is the first thing your audience will read, the
conclusion will be the last thing they remember before they put your pa-
per down. In this way, the conclusion can be conceptualized as the photo
scrapbook or Facebook album containing all the images from the reader’s
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journey, with a few new trip ideas or future destinations thrown in. For
this reason, the conclusion can be a great opportunity for you to reach be-
yond the scope of the prompt and make connections to greater issues or
concepts that were not discussed in your paper.

Anatomy of the Conclusion

Restatement of Thesis. When you reach your conclusion, it’s useful to
remind the audience where they have been: What was the main argument
of your paper and how did the evidence support it? However, don’t just
restate your thesis as it appeared in your introduction; use different lan-
guage and boil down your argument into main points to make it clear to
the audience exactly what you expected them to learn from reading your
paper. It may even be helpful to use sequential sentences to summarize
your argument: “First, I showed you this. Then, I compared it to this. Fi-
nally, I used this knowledge to draw this conclusion.” Then, synthesize
these points to show how they form a cohesive argument: “Based on these
points, one may conclude . . . [argument].” Restating your thesis will con-
solidate your argument in the reader’s mind; this way, even if they didn’t
read through the rest of your paper, they should be able to identify your
primary argument based on your conclusion.

Greater Implications. Strong conclusions don’t merely restate your the-
sis statement but also offer some sense of the greater implications or ap-
plications of your argument. For instance, you could examine an influence
your topic had on another issue, identify its historical significance, or pose
practical applications or potential resolutions to your stated problem or
question. The conclusion gives you space to briefly explore your topic be-
yond the prompt or scope of the paper, so use it! Be creative! Make a
statement! When considering the greater implications of your argument,
it may be helpful to ask yourself the following questions:

Writing Effective Conclusions

Now that you know the basic parts of a conclusion, here are some tips and
strategies to make yours as effective as it can be.
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List 4.2.19 Strategies for Writing Effective Conclusions

* Tryarticulating your entire argument in three to four sentences.

When crafting your conclusion, it can be tempting to rewrite
as much as you can about your argument, because it’s all im-
portant, right? Where do you stop? How much is too much?
You may even feel tempted to just copy and paste your topic
sentences into the conclusion to avoid having to re-articulate
your entire argument. Try to resist these temptations to be
lazy. The purpose of the conclusion is to consolidate only the
most important points of your paper to demonstrate how they
fit together to form your overall argument. Your audience has
already read your paper, so what are the points you want them
to remember? To avoid simply rewriting your paper in the con-
clusion, try expressing your entire argument in three to four
sentences, thinking only about the critical organs that keep
your paper alive. Your conclusion should represent a sharper
condensation of your argument.

* Restate your thesis . . . without looking at your thesis.

Don’t just copy and paste your thesis from the introduction,
hoping that your audience won’t notice. They will notice, be-
cause the introduction and conclusion fulfill very different func-
tions, and you introduction should emphasize different parts
of your argument than your conclusion does. Your argument
likely will have evolved or grown somewhat over the course of
writing your paper; while you may have to revise your thesis to
reflect this, the way you present your argument in your conclu-
sion will likely be slightly different from how you wrote it in the
introduction. To avoid simply restating your thesis using the
same language, try writing your conclusion without looking at
your thesis at all. As you should now be intimately acquainted
with your topic (having just written several pages on it), doing
so will likely enable you to restate your thesis to reflect a more
evolved and sophisticated understanding of your argument.

* Play the “But, why?” game with a friend.

If you've ever spent time around young children, you are likely
familiar with the “But, why?” game. It starts with an innocu-
ous question like “Why is the sky blue?” You might answer,
“Because of the way molecules scatter blue light from the sun.”
But far from satisfying the inquisitive youth, your answer sim-
ply prompts another question: “But, why?” After a few rounds
you likely give up and say, “Just because.” While it can be an ir-
ritating game to play with children, the “But, why?” game can
actually be incredibly useful if you are having difficulty coming
up with the greater implications or applications of your argu-
ment. Have your friend or a writing advisor read over the first
part of your conclusion (the summary of your argument), and
then have them drill you with “But, why?”s. Eventually, you
will get to a point where you have to think about the greater
significance or future implications of your paper in order to
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If you want some more ideas for writing effective conclusions, take a
look at the following examples from Puget Sound student papers:
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4.2.6 Researching while Writing

The Research [
Process '
is not

The process of researching, writing, and revising is not linear. You don’t
stop researching when you start writing, and you don’t stop researching or
writing when you begin revising. As was mentioned in Chapter 3, p. 25,
it is best to think of your initial thesis as a working thesis. During your
research, writing, and revising process, your argument will (and should)
change based on what you read and write. You may end up writing a com-
pletely different paper than you had originally envisioned, or your final
thesis may simply be a revised and refined version of your working thesis.
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Regardless, as you write your first draft, it is important that you don’t stop
doing research. How, then, does your research process evolve with your
writing?

Research is initially very broad. You're trying to figure out what schol-
arship on your topic exists and where you might contribute to the scholarly
conversation regarding that topic. As you work toward a thesis, that re-
search will become increasingly specific because you have a better idea of
what kind of sources and evidence you need and what kind of background
your reader will need to make sense of your argument. Figuring out when
to write, when to research, and when to revise can be difficult, so below are
some tips and tricks to help you determine what to do and when to do it.

Writing while Researching. Don’t let the guise of “needing to do more
research” let you procrastinate on writing for too long. Because time, ac-
cessibility, and resources limit the type and amount of research you can
do, you will never have enough research (but that’s okay!). You should
start writing when you feel like you have a solid understanding of neces-
sary background information and a good outline of your argument. (Of
course, you can always write before this point in the process, too.) Even
if what you're writing is incoherent and doesn’t end up in the final draft,
the process of getting your thoughts onto paper will help you sort out your
ideas.

List 4.2.23 Hitting the Books Again

You need to do more research when you. . .
* want to say something but don’t have the evidence to back it
up.

* look through your evidence and realize that some (or all) of the
sources no longer pertain to your topic or argument.

* have an “ah-ha!” moment that leads you to change direction
such that your sources are no longer relevant.

* have nothing else to say and realize that you need to expand
your research question and argument.

* are repeatedly citing the same source (unless that source is
what your paper is about!).

Don’t make a claim without the evidence to back it up! If you're
feeling stuck but don’t think you need to do more research, check
out Subsection 4.4.1, p. 75.
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Bringing Order to the Chaos. Research can yield a lot of information
(and books and browser tabs and open ppFs) in a short amount of time.
Drowning in sources while mid draft can become stressful, so try focus-
ing on one section of your paper, research, or argument development. You
might also try finding an alternative way to save sources so you're not bom-
barded with articles every time you open your computer (Remember you
can use a knowledge management tool like Zotero (see Section 12.2, p. 304)
to keep track of sources or a por reader like Adobe Acrobat Reader (see
Section 12.3, p.311) to mark up your digital copies of texts).

That's some
n-ICE research
you're doing!

List 4.2.25 Strategies for Researching while Writing

® Check bibliographies!

If you find yourself repeatedly using a specific article, try look-
ing up the sources that the author lists in the article’s bibliography
you’ll probably find even more sources that are also useful!

* Make an annotated bibliography.

Sometimes professors assign annotated bibliographies to en-
courage students to begin researching and thinking about the
research process. If you are assigned one, then take it seri-
ously and do as much work as possible on it. By the time you’re
ready to start writing your paper, you’ll already have most of
your sources compiled, most of your citations done, and most
of your background information gathered. While an annotated
bibliography may seem like an unnecessary hassle, you will
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thank yourself later! If you aren’t assigned one, though, you
can create an informal version for yourself. Simply gather your
useful articles and summarize the argument of each in your
own words. You might also add a sentence or two about how
you plan to use the article as evidence for your argument. If
you're feeling really productive (or if you want to procrastinate
productively), you could also write the citations for each article
to go along with your annotations (don’t leave this for the last
second!).

® Leave notes to yourself while you’re writing.

So you have done some research, started figuring out your ideas,
and finally gotten into a groove when, all of a sudden, you
stumble across something that you need to research more. But
the thing is, you don’t want to stop writing because you might
lose your groove! What do you do? Fear not! You can always
leave a note to yourself (like this! “Research more about pen-
guins.” You might even highlight the note OR PUT IT IN ALL
CAPS to remind yourself to go back and address it!), and con-
tinue your sentence as if you’ve already done the research. Es-
pecially since you can always go back and revise your sentence
based on the new evidence you find, if you’re mid thought and
don’t want to interrupt yourself, then don’t!

e Color-code.

If you like to color-code, you might try using different-colored
sticky notes, pens, or highlighters to track your research in
different ways. One color might, for example, indicate back-
ground information, another might be for quotes you want to
use, and yet another could mark research you do while you're
writing. This coding system is especially useful for doing re-
search in books because you can lose a quote so easily! (But
remember: never write in books from Collins Library! Save
your sticky notes for those.)

® Use technology.

Since most articles are quite long and you probably won’t use
every page from every article, save your PrintGreen for print-
ing out your class readings and look into online ppr-readers
like Adobe Acrobat, Foxit Reader, or ReadCube for articles
you collect independently. Tools like these enable you to store,
organize, highlight, and annotate a large number of articles
without a single trip to the printer. Online research tools make
it especially easy for you to add new research as you write be-
cause you can add completely new folders, move or delete arti-
cles that are no longer useful, or note differences between your
new and old articles.
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loggers
live green

Section 4.3 Revising

When we revise, we deal with both Higher Order Concerns (#ocs) and
Lower Order Concerns (Locs). Hocs include things such as the thesis, orga-
nization, topic sentences, and the use of evidence. Locs include things like
grammar and syntax. At the Center for Writing, Learning, and Teaching
(cwrr), we focus largely on Hocs. After addressing the mocs covered in this
chapter, see Chapter 7, p. 147 for a more in-depth overview of rocs.

"

As you're revising, pay attention to these Hocs:

Thesis. Isit argumentative? Does it indicate the sequence of your essay?
Is it specific?

For instance, a statement such as “I dislike broccoli” does none of these
things. But a statement more along the lines of “By recording and examin-
ing the verbal and non verbal reactions of college students to eating broc-
coli, I argue that broccoli provokes feelings of disgust from the majority of
college students” encapsulates the argument, mentions the evidence to be
examined, and hints at the progression of the essay.

Topic Sentences. Do they articulate the main point of your paragraph?
Topic sentences should indicate the main point of the paragraphs that
they head. For instance, a topic sentence such as “Scientists claim that
broccoli is a good source of protein and Vitamin E” tells the reader that
this paragraph will discuss some of the nutritional benefits of broccoli.

Transitions. Do they signal the direction that the paragraphs take?
Transitional words such as “whereas,” “however,” “in addition,” and “al-
though” can be helpful to elucidate the relation between the paragraph and

the previous one (see Subsection 4.2.3, p. 61).
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For instance, a transitioned topic sentence such as “While dieticians ex-
pound the nutritional value of broccoli, college students insist on its inedi-
bility” signals a shift from a paragraph on the nutritional benefit of broccoli
to one recording college students’ disgust at broccoli.

Evidence. In general, do you perform some type of (textual) analysis?

For instance, if one student said, “When I eat broccoli, my soul shrinks
and my hands shake and my insides cleave to the sides of my stomach to
avoid the broccoli as it plummets down my digestive tract,” I might analyze
her statement by saying, “The student’s hyperbolic and anaphoric descrip-
tion of her reaction to ingesting broccoli, indicated by her literalizing of
otherwise figurative images, reveals the intensity of her reaction toward
broccoli.”

Concluding Sentence. Isthereader left with a sense of the paragraph’s
relevance to the thesis?

Include a statement linking the point made in the paragraph to the
thesis. Where does it fit in the architecture of the paper?

For instance: “The qualitative strength of students’ verbal reactions to
eating broccoli suggests their strong aversion to the vegetable.”

Conclusion. Does it encapsulate the argument of the paper in a new
way? Is there a sense of broader significance or application?
For instance, the conclusion

“Recorded student reactions to eating broccoli indicate that broc-
coli is an unpopular food choice among college students. These
findings suggest that broccoli should be excised from the sus
menu.”

suggests the practical removal of broccoli from the sus menu.
REVISION
——<_ checklist

THESIS: Is it argumentative? Does it gesture at the

sequence of your essay? Is it specific?

TOPIC Does it articulate the main point of the
SENTENCE:  paragraph?

TRANSITION: Does it signal the direction that the
paragraph takes in your essay?

EVIDENCE: In general, do you perform some type of

(textual) analysis?

CONCLUDING s the reader left with a sense of the
SENTENCE: paragraph’s relevance fo the thesis?

o 0o O O 0O O

CONCLUSION: Does it encapsulate the argument of the
paper in a new way? Is there a sense of

broader swgmf'\conce7

Figure 4.3.1 Revision Checklist
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4.3.1 Reverse Outlining

Have you ever gone to Abercrombie & Fitch? Of course not. Well, a generic
clothing store, then, where a certain T-shirt caught your eye. You held it
against yourself and looked in the mirror, noting that it would look good
on you but otherwise uncertain if it fit. The next thing you would do, of
course, is try it on, for only after you’ve tried it on will you know if it fits.

A reverse outline is like looking in a mirror after you’ve tried on the
T-shirt inasmuch as it is an outline constructed after a draft has been pro-
duced. We all know that it can be difficult to visualize the organization
of a paper before the evidence has been integrated and analyzed. By out-
lining the paper after the fact, the writer can consider the shape that the
paper takes when dressed with a significant amount of content. It’s easy
to do: just put the paper aside and, using whatever method you’re comfort-
able with (see Subsection 4.1.3, p.49), outline what you remember of the
structure of your paper. By reverse outlining, you should be able to bet-
ter visualize how you've actually organized your paper and, as is often the
case, think of alternative organizations.

4.3.2 Peer Review

Few are more familiar with peer review than writing advisors. It’s a lot of
what we do! And it’s likely that in some of your classes, your professor will
also hold a peer review session at some point. That said, there are some
keys to mastering the art of peer review.

List 4.3.2 Strategies for Engaging in Peer Review
* Be friendly.

There’s nothing more off-putting to a writer than a reviewer
who either implicitly or explicitly shames that peer’s writing.
Start with positives and read for potential. Remember: as a
peer reviewer, you should be offering polite and constructive
criticism, not trying to prove that you're a better writer than
your peer.

* Be affirmative.

Let your peer know that the work they are doing is never wasted.
Affirm the good things that a paper does (there are always good
things). The writer needs to know what to keep in the paper
or what to continue doing.

® Be critical.

Even though you should be friendly, you aren’t doing your peer
any favors when you notice something but don’t point it out.
Contrary to common belief, it is possible to be both friendly
and critical.

* Be efficient.

Don’t mark every typo or instance of non standard language
usage. Look for patterns and identify one or two instances
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of these patterns. Focus on Higher Order Concerns relating
to argument, organization, and the ideas expressed in the pa-
per. The Revision Checklist, p. 72 provides a way to hone in on
some of the more systemic aspects of a paper. Save your ink for
more important things, like writing checks to the University
of Puget Sound Alumni Fund.

* Be open.

Having your writing read—whether by a peer, or a professor,
or an employer—will always entail some degree of vulnerabil-
ity. Trust that your reviewer is not out to hurt you or your feel-
ings. Remind yourself that the best revision comes about as a
result of communication between parties mutually interested
and invested in the success of the paper. Friends often find
things that we cannot, especially those issues we have learned
to overlook after reading our paper over and over again.

® Be present.

Get coffee with your peer reviewer. Comments are often easier
to stomach in person and when you can hear your peer’s voice.
And if you’re reviewing remotely and won’t be able to have a
discussion, be especially intentional about the language and
tone that you adopt. Not everyone knows that that comment
you made regarding the writer’s perfectly fine use of alternat-
ing pronouns was sarcastic.

Section 4.4 Overcoming Obstacles

Over the course of your writing process, you will inevitably run into road-
blocks, get stuck, or have moments of panic. These obstacles and feelings
are completely normal. Even the most accomplished professional and acad-
emic writers experience writer’s block, anxiety, and frustration. The key to
overcoming these paralyzing feelings is to develop strategies to use when
they arise. As you practice these strategies, you will become better at know-
ing which strategy to use in order to overcome an obstacle most pleasantly
and efficiently.

Sometimes the hardest obstacle to overcome is just getting started. If
that’s where your stuck, you aren’t alone! Watch this video to hear UPS
faculty talk about why getting started is so hard for them.

G
I.Eﬂq:::ﬁ.i'i.

https://www.youtube.com/watch?v=-rHx-sUV5Vw
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4.4.1 ldentifying Obstacles

4.4.2 Managing Anxiety

List 4.4.2 Strategies for Managing Paper-Writing Anxiety

® Broaden your scope of focus.

You will survive writing this paper. Although grades, improve-
ment, and learning are important, your worth as a human be-
ing and as a student does not revolve around one college as-
signment.

® Use YOour resources.

You go to a great school with great resources for students. Try
going to your professor’s office hours, making an appointment
at the cwrr, or visiting a liaison librarian. If you're really
feeling overwhelmed, remember that Counseling, Health, and
Wellness Services (caws) offers free counseling appointments.

* Remember what interests you about your topic.

Whether your paper is due for your favorite or least favorite
class, you can always find a way to invest yourself'in your topic.
Focusing on the interesting parts of the topic itself may help
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you focus less on the stress of writing a paper and more on the
intellectual conversation in which you, a scholar in training,
are participating.

e Take a break.

Breathe for a few minutes. Go for a walk, do some yoga, call
someone, or watch a funny video on YouTube.

7

Using your resources is important, and your professors really do want
to talk to you! Watch this video for UPS professor perspectives on asking

for help.

https://www.youtube.com/watch?v=V8wX19f8MKc

4.4.3 Managing Frustration

List 4.4.3 Strategies for Managing Paper-Writing Frustration

* Know that frustration while writing is normal.

Words don’t always come out in the way you hope they do, and
sometimes you just don’t know what to say. Acknowledging
that you're frustrated may be enough to reorient yourself in
order to try again.

* Go back or skip ahead to work on a different section.
Sometimes all frustration needs is time. Try working on some-
thing else in the meantime.

® Re-read your sources.

Going back through your data, evidence, or primary texts may
encourage you or remind you of something to say that you’ve
forgotten about.

® Take a step back.

If you're too frustrated to continue, do something else entirely
and try again later.
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4.4.4 Meeting Deadlines

Good time management helps prevent frustration. Since one of the
greatest sources of stress during the writing process is being pressed for
time, try to manage your time wisely by planning your time well in ad-
vance. Because this is such an important part of succeeding as a student,
a whole section of this handbook, Section 10.3, p. 246, is dedicated to over-
coming procrastination and developing good time management practices
(including SMART goals and time charts). If you often find yourself writing
papers at the last minute, read this section or try making an appointment
with an academic consultant at the CWLT to practice scheduling and time
management. Time management is a skill we as students have to learn
and you shouldn’t feel like a failure if you don’t have it completely figured
out, but taking these steps will set you up for success in the future.

However, you may find yourself reading this section after it is too late for
a well-developed plan or academic consulting appointment. Don’t despair!
This happens to the best of us, and it’s still way better to turn in a rushed
paper than none at all. The following strategies can help you through your
last-minute writing marathon.

Also, especially if you're running late due to illness or other circum-
stances out of your control, remember that you can always (politely!) ask
for an extension, p.239. Still, you should never expect an extension and
even if you sent that email you should start writing as soon as possible!

List 4.4.4 Strategies for Meeting Deadlines

® Create a schedule.

Figure out how much time you have until your assignment is
due, and plan accordingly. How much time will you need to
do the initial research or data collection? Even if you’re short
on time, make sure to save time for planning—it will save you
time in the long run! Aim to have time to complete a rough
draft, to revise, and to polish a final draft. Planning ahead
also enables you to schedule an appointment at the cwrt or
Collins Library early enough to get an appointment time that
works best for you.

e Start early.
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If planning a timeline is too structured for your personal writ-
ing process, you should at least plan to start early!
* Make an academic consulting appointment.

Make an appointment with an academic consultant at the cwrt
to practice scheduling and time management.

List 4.4.5 Strategies for Managing Time when you’re Pressed
for Time

* Don’t put it off any longer. Start!

You might be frustrated with yourself, but don’t let that frus-
tration derail the time that you do have left. Procrastination
happens to everyone, so it’s best to forgive yourself, to move on,
and to remember that frustration next time you think about
procrastinating. Now, take a deep breath and figure out where
you are in the writing process. If you haven’t yet started . . .

* Do your research.

Unfortunately, you may not have as much time as you would
like to investigate everything you had hoped to. You have to
be as efficient as possible, so don’t dilly-dally while you're look-
ing for sources. Use the research terms suggested in Chap-
ter 1, p. 1 to search more effectively. Read the title of an article
and, if it looks promising, click on the link. Read the abstract.
If the paper still looks useful to you, download the full arti-
cle. Skim the introduction and conclusion. Scroll through the
article and read section headings. If any part in particular
might contribute to your research, skim that section (see Sub-
section 2.1.3, p. 10). Look for arguments the author is making
or any relevant data you might be able to use. When you find
something you think you’ll need for your paper, stop skimming
and read carefully. Make a note of whatever you have found,
and make sure that you label or code the note so you know
which source it’s from. Save the source in whatever way you
save sources to keep track of them. Don’t let researching be-
come another way for you to procrastinate. When you have
a sufficient amount of information, move on. You can (and
should) always research more later.

® Get out a piece of paper or a whiteboard and plan.

Hopefully you will have previously played around with/practiced
different types of outlines so you know which to use (for out-
lining ideas, see Subsection 4.1.3, p.49). Even if you haven’t,
choose a planning and an outline format that you think will en-
able you to organize your ideas most logically and effectively.
Before you begin an outline, try writing down all the ideas you
have and connecting them in a way you see fit. Let those con-
nections guide your outline. For your outline, focus on the
components of your argument: your main claim, supporting
claims, and evidence. Use the six-step process outlined in Sec-
tion 3.4, p.32 to develop a solid working thesis. Identify an
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order for the body paragraphs of your paper, and then deter-
mine where your evidence will go and how you're going to use
it. Be sure not to get too caught up on planning. You might
need to revise your plan as you write, so the plan doesn’t have
to be perfect. It just needs to give you a solid idea of what your
paper is going to look like.

Start writing as soon as possible, but make sure that you're
going into your draft with background research and a plan in
mind.

Some people write well under pressure, while others feel too

stressed or stifled to begin writing. Identify which type of
writer you are, and then relax and act accordingly. If writing

under pressure works for you, then go for it. Just be sure to

leave time for revision. If writing under pressure makes you

freeze up, then relax! Remember why you chose your topic,

what excites you about your research, or what compelling points
you plan to make in your essay. Writing last minute is not

ideal, but you can still write an amazing paper and develop

important ideas in a short amount of time. Yes, your paper

most likely would have been better if you had started earlier

(remember that for next time!), but you can only move forward

now. So take a breath and start writing! You have your re-

search and your plan, and now you only need to put the ideas

together. Good luck; you can do it!

Unless your paper is due in five minutes and you’re still writing,
save a little time for revision..

Even in that case, consider finishing up what you’re writing
and try revising for a minute or two—a solid, logical argument
and the absence of small, accidental errors might benefit you
more in the long run than a little extra length. However, when
you have more time, save as much as possible for revision. Ide-
ally you’ll be able to take a short break to clear your mind
before you begin revising, so aim to block off at least 15-20
minutes. As long as you have a complete draft, the more time
you save for revision, the better. Taking a break and stepping
away from your paper, which you’ll likely have been staring at
for a while, will help you have a better perspective when you
return to revise. Take a walk, look out the window, do some
stretches, talk to a friend, or grab a snack. When you return,
take a breath and read through your paper. Focus primar-
ily on your thesis (Does it make sense? Does it reflect what
you ended up arguing throughout your paper?), your topic sen-
tences (Do they tell the reader what each paragraph is about
and how each point connects to your main argument? Are they
clear?), and your introduction and conclusion (Does your intro-
duction begin without clichés? Do you introduce the topic con-
cisely but effectively? Does your conclusion summarize your
argument without simply repeating what you’ve said? Do you
raise questions about significance and further research? What
do you leave the reader with?). If you have more time, visit the
Revision Checklist, p. 72. If you have even more time than you
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thought you would, you can also look for places where elabo-
ration or explanation is needed, where your evidence is weak,
where you could reorganize, or where sentences need to be re-
vised or rewritten.

e Think about next time.

You might have survived this paper, and maybe you even end
up getting a great grade, but don’t make a habit out of starting
your papers late. It’s amazing how much more you can learn
and how much better you can get at writing when you have the
time to reflect on what you’ve written, to revise thoroughly, and
to talk to others about your ideas. See Section 10.3, p. 246 to
set yourself up for success next time!

4.4.5 ldentifying as a Writer

Sometimes when you are struggling with academic work, you may have
moments when you simply don’t feel up to the tasks ahead of you. You may
feel as though you will never be a successful student or a good writer, and
these feelings can make it difficult to motivate yourself to truly put your
all into academic work. When you don’t feel as though you can succeed, it
is sometimes easier to not do your best work and fail than to really pour
yourself into an assignment and still come up short.

These feelings are really hard to experience, but you are also not the
first person to feel them or the only one experiencing them right now. In
fact, many very successful academics have struggled with the exact same
feelings. Remember that you do belong in college. You are intelligent, and
your ideas are valuable. You can fail an exam, or a paper, or a class, and
still go on to a successful career or even a PhD if that is what you feel driven
to do.

Feeling like a good writer and a part of the academic community may
be even more challenging if you hold one or more identities that have been
historically excluded or marginalized in the academic sphere. For exam-
ple, colleges and universities often reward those who are fluent in Standard
American English, p. 142; this usually means students who are White, have
grown up in the United States, and have college-educated parents. Stu-
dents who belong to groups that are stereotyped as performing poorly in
an academic setting may struggle with the very real impacts of stereotype
threat. Tokenization, or being called upon to represent your entire identity
group in classroom settings can minimize the individuality and complex-
ity of student identity (see Subsection 6.2.1, p. 123). Still, feeling as though
you can’t succeed or don’t belong is not an experience exclusive to any iden-
tity, and your struggles are valid regardless of who you are.
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These challenges are complex, and unfortunately there’s no magic solu-
tion to gain self-confidence and feel as though you belong in the academic
community. Still, this is an obstacle you can work through, and it can be
a huge asset to be able to understand and communicate within multiple
communities.

Many successful people, including UPS professors, once believed that
they would not get through their undergrad education. Check out CICE or
identity-based groups on campus to connect with people who may be going
through the same things you are. Professors who share some part of your
identity may also be able to provide support and advice on how they’ve nav-
igated academia. Likewise, enriching your understanding through courses
that explore identity and power may contextualize your experience. In the
end, writing is writing, and experimenting with strategies from this hand-
book (see Section 4.4, p. 74 and Chapter 10, p. 235) can help you get off the
ground. Writing Advisors or Academic Consultants at the CWLT can also
help you get started and get organized.
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A few UPS professors shared with us their own experiences of struggling
with the transition to American academic writing. Watch this video to hear
their thoughts... and remember that you're not alone.

https://www.youtube.com/watch?v=20hJdiQN51Q



Chapter 5

Discipline-Specific Writing

In the previous chapters, we have discussed general traits of all (or most?)
academic writing and all academic writing processes. But, as you will no
doubt notice, there are some significant differences between writing in dif-
ferent disciplines. It may sometimes seem like faculty members just want
you to keep changing your writing to fit their individual preferences. While
we all have our own preferences, faculty members also are trained spe-
cialists within their own disciplinary backgrounds, and part of their job is
to teach you about those disciplinary backgrounds—including the writing
conventions of those disciplines.

To help you navigate the discipline-specific writing conventions you en-
counter in your courses, we have consulted with faculty in departments at
Puget Sound. Based on our conversations with them, we have compiled the
following guidelines. Try using these guidelines when you write your next
paper; you may find that that seemingly quirky assignment makes more
sense than you initially thought!

Section 5.1 Writing for African American Studies

African American Studies (aAFam) is a discipline that you probably didn’t
encounter in high school, and hopefully you're excited about how much you
have to learn. Read this guide to understand the basics of writing in Aram!

Purpose. “Without writing it’s hard for students to even learn and process
what they’re getting from AFAM, because it’s so much, but if you start to
write it, you can really start to gather your thoughts—what you do know,
what you don’t know, rather than just being able to shake your head agree,
or even give a couple comments randomly in class. When you're trying to
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put it on paper you see the fact that, most likely it’s a lot bigger than you
thought.”

Distinct from other disciplines, AFAM is a deeply introspective, inter-
disciplinary, civically engaged and explicitly ethical field. Accordingly, the
purpose of aram is to shape and strengthen your ethical convictions through
informed research and writing. Thus, writing in AFAM is a practice that
intentionally gives you a space to reflect more deeply on the bigger pictures
of the discipline—to see what you didn’t see before, to see your mind out
loud. Therefore, even as AFAM shapes you into a better writer, it can also
reveal to you how you’ve been taught to think by society and other disci-
plines, and encourage you to reflect on those teachings. This introspective
quality of AFAM makes it uniquely interdisciplinary, allowing it to take on
the absences, the unaddressed issues and unanswered questions of other
disciplines. Lastly, AFAM will also push you outside yourself and into the
experiences of others and into the civic sphere that the discipline itself is
engaged in.

Traits and Characteristics. “You have to ask ‘where we should have
been in history?’ Because people of color are missing, that’s why we cover all
the disciplines, to ask ‘where are we?’ So, really, every discipline is a part of
Black Studies.”

At the heart of Aram is an interdisciplinary formation. At its begin-
nings AFAM took on the absences of all the other disciplines, the places in
them where should people of color have been. Accordingly, aram asks you
to write conscious of the other disciplines you’re writing in, not by being
obedient to those disciplines, but by being aware that all disciplines have
particular modes and methods of thinking and that they understand evi-
dence differently—in a way that isn’t necessarily objective. For instance, if
you're citing an anthropologist on a particular topic, part of your analysis
needs to include context like “What does an anthropologist tend to see and
not see?” and “What is it that the field says?”

Another of Aram’s values is the importance of understanding both sides
of an argument and where both sides are coming from. It’s an ethic of
respect and regard to ask, before you get to “I disagree” and “I'm arguing
this,” whether you know what the actual argument you’re opposing is. This
ethic of respect also extends backwards within the field itself: ideas have a
long trajectory, and we tend to quote only the recent works. For example,
we tend to give the prison industrial complex and the new Jim Crow con-
versations to Michelle Alexander, and that affects the erasure of Angela
Davis. So when you'’re building an argument, you have to ask where the
idea came from, because that’s part of the battle against erasure. Further,
this battle is an intersectional one, within the field, across gender, sexual-
ity and class. Even within Black Studies there are ways in which certain
writings get privileged and others don’t, so the writing in this field strives
not to practice the same erasure that other fields have practiced.

A third characteristic of writing in Aram is its civic engagement. Schol-
arship in AFAM is meant to reach out beyond practitioners of the field to
people who aren’t necessarily trained in sociology or history: if someone
were to pick up your paper anywhere, they should be able to know what
it’s about quickly and efficiently. Although your professor likely already
knows or has explained in class the definitions and the context of what
you're writing about, at the end of the day, a lot of people don’t know, and
that’s who you’re writing to. Consequently, you have to make sure there’s
a foundation within your own writing that sets up for what you’re sharing.
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You always have that platform you kick off of.

Evidence. “The idea that knowledge can come from outside of the acad-
emy is really central to Black Feminist thought.”

Unlike in many other disciplines, the lived experience and identity of
the author are very important in aram. It would be difficult, in this field,
to dismiss the personal because aram doesn’t exist without questioning
knowledge production, without noting that knowledge is not objective and
that Eurocentric disciplinary knowledge comes out of a particular time and
place. So acknowledgment of personal perspectives or identity or position
is a part of how this field understands knowledge constructions. Indeed,
AraM literally began with personal experience, with slave narratives. Some
of our first historical information about Black folks is from those stories,
and it’s in them that we first start to get a glimpse of what society was
like for African Americans and other marginalized groups. Those narra-
tives, written from an African American perspective, are the only way that
some original truth or experience can be found. Even if you're not African
American or Black and you’re in this field, you still can’t erase the personal
because that identity situates you.

You do have to be careful with personal experience, though. Any evi-
dence you bring forward must be part of a larger conversation, not some-
thing that only relates to you.

Conventions and Tips. “It’s not about political correctness or censor-
ship. It’s care. Historically situated care. It’s not that you didn’t use the po-
litically correct thing, it’s that you didn’t use the contextually careful thing,
the ethically careful thing. The only way to write ethically is to practice.”

¢ Language is important. Be very specific about the language you use
throughout your writing; here are a couple of specific guidelines:

o Capitalize “African American Studies,” and it’s singular not plural.

o Use current, appropriate language in your writing. Language
used in the past to identify people of color is usually not appro-
priate in the current context unless you are citing a quote. (see
Chapter 6, p. 119 for more help on this, and if you're still not
sure, ask your professor).

¢ Understand and convey the situatedness of whatever you write about.
For instance, if you're writing about DuBois, you’ve got to explain
why DuBois was arguing the way he was (in opposition to Booker T.
Washington).

* Integrating language and quotes from Non-sak speakers is encour-
aged. Use your writing as a space to include different voices. For in-
stance, in an upper level aAram class you might write a scientific coun-
seling article about drug addiction but you could have direct excerpts
about people’s experiences with drug addiction as African Americans
related to whatever section you're talking about because that adds to
it (see Subsection 6.3.1, p. 142).

¢ Define your terms! You can’t assume that everybody knows what you
mean. Also sometimes there are many words for the same definition.
You need to explain that when you say “Black,” you mean this vs.
when you say “African American” you mean that.
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* Don’t rely on jargon! Your writing should be a way you can express
what you’re learning in class to the public. Jargon can get in the way.

* Come to class and do the reading so that you're prepared to write
respectfully.

Additional Resources. Still Brave: The Evolution of Black Women’s
Studies and Research Methods in Africana Studies by Serie McDougal I11
will give you an idea of the different registers that form aram scholarship.

Section 5.2 Writing for Art and Art History

Writing about art can be challenging because, before embarking on a dis-
cussion or analysis of a work, you first have to translate your experience
of a visual image or a structure into language. This is true not only for
Art History students whose papers are often based on the visual analysis
of images or monuments, but also for Studio Art students who write artist
statements in which they verbally articulate ideas and influences that they
have expressed visually in their work.

Note 5.2.1

Unless otherwise stated, all italicized quotes throughout this section
are excerpted from the interview with Art and Art History faculty
members that informed this section.

Genres. The most frequent types of papers students write in Art History
courses include visual analysis papers, research papers, critical analyses of
scholarly articles, and exhibition reviews. While research papers and crit-
ical analyses of scholarly articles are similar to such papers in other disci-
plines (e.g., History or English), they likely include a visual analysis com-
ponent that is not typical in other disciplines. Visual analysis papers and
exhibition reviews are genres unique to Art History and Art Criticism, and
they both build on the close reading of a single object/monument or a close
reading of a series objects and the space in which they are displayed. Stu-
dio Art students frequently write exhibition reviews or responses, analyses
of the work of an influential artist, and artist statements.

Purpose. The purpose of writing in Art and Art History courses is to
derive meaning from visual works from the past and present, to become
more skilled in visual literacy, and to develop and amplify skills of analy-
sis and argumentation, and independent thinking. Art and Art History
papers will also develop your self-expression and facilitate your immersion
in the creative field of Art or the scholarly field of Art History based upon
sound research skills and careful, solid arguments. Studio Art courses will
prompt you to reflect carefully on your own artistic processes and ways of
thinking and to articulate your relationship to the tradition of art-making.
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Valued Characteristics. A unique characteristic of writing in Art His-
tory is its reliance on visual analysis. The ultimate goal of writing a vi-
sual analysis is to understand how the work you’re writing about conveyed
and conveys meaning. A convincing visual analysis is an interpretation of
the work that combines the examination of formal, experiential details in
light of relevant contextual information, therefore close reading of visual
information and the critical analysis of primary and secondary sources are
valued characteristics of art historical writing.

For visual analysis papers and exhibition reviews, the first step is trans-
lating your experience of what you see and what you feel or perceive with
your senses into words; for example, when you stand in front of Michelan-
gelo’s David at the Gallery of the Academy in Florence, you not only look
at the composition and carefully crafted details of the sculpture, you also
react to its size, its placement on a high pedestal, your opportunity to walk
around the figure, and the space where it is displayed and other visitors’
reactions to it. When you are not able to visit the work in person, you
should still try to imagine how it operates in its physical context, taking
into account whether it is currently found in its original location. Once
you have performed this first, observational step, the second step in visual
analysis is to contextualize the artwork you’re writing about in its histori-
cal moment. One way to contextualize an artwork is to compare it to works
of art that have a similar subject matter, share its time period, or both.
This kind of comparison will help you and your reader understand how the
work fits into larger artistic developments. Another way to contextualize
an artwork is to understand its social, religious, or cultural role by using
primary textual sources (e.g., diaries of artists or patrons involved, docu-
ments of the work’s commissioning, preparatory sketches or studies of the
artist, newspaper articles that reveal how the work was received when it
was first displayed, and historical accounts that describe the work). A third
way to contextualize an artwork is to understand how it was originally dis-
played. A final contextualization strategy is to use the work of scholars
who have studied the same monument or related monument to build on or
refute.

A common genre in Studio Art is an artist statement. The valued char-
acteristics in an artist statement differ somewhat from those in a visual
analysis. An artist statement is a short essay, about one page in length
that is written in the first person. The purpose of artist statements is to
articulate the processes, influences, and concepts that inform your inde-
pendent artistic practices. These statements verbalize the multi-faceted
ideas that inform artists’ work, providing helpful context for viewers, cu-
rators, selection panels, and peers. A compelling artist statement commu-
nicates significant elements about the motives and concerns that inspire
works of art. It can address a number of meaningful issues and influences
such as your sense of identity, intellectual or technical aspects of your artis-
tic process, and your position in relation to the history of your medium. An
artist statement is subjective in the sense that it reflects personal creative
processes, yet it should also reflect and even interrogate broader cultural,
social, political, and/or scientific themes.

Evidence. For Art History papers, your evidence will be drawn from
three types of sources: the visual evidence provided by the work of art
that you are analyzing; primary textual sources that date to the same pe-
riod as your visual evidence; and scholarly secondary sources. Secondary
scholarly sources can provide you with a framework for analysis, or can
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provide factual information about primary sources that the author used
but you may not have easy access to. Secondary sources can also offer an
interpretation of the work you are analyzing which you may accept or reject
based on your own critical analysis of the work, primary sources, and the
scholarly literature. You will need to document the sources of your ideas
and information vigorously throughout your paper in order to show what
sources you have used for your work; art historians typically use footnotes
or endnotes for such purpose.

Papers that you will write in Studio Art courses will focus primarily on
visual evidence, although occasionally primary sources of artists’ writings
or secondary scholarly sources will also be used.

Conventions and Tips.

* Be selective. When you are writing a visual analysis, keep in mind
that you will not be able to describe every detail of the work, so you
will need to select the most dominant features that convey the mean-
ing of the work. In organizing a visual analysis, always provide a brief
description of the work as a whole before examining specific details
of it more fully.

* Be descriptive and analytical. When you describe visual features of
an artwork in your visual analysis, explain why those aspects of the
work contribute to the overall meaning conveyed by the work. De-
scribing a visual feature of an artwork is similar to using quotes in
other disciplines, such as History or English. Just as you do not throw
a quote from a primary or secondary source into your text without ex-
plaining its importance, do not let the visual evidence speak for itself,
since a different viewer might draw different conclusions than what
you are getting at.

¢ Use Chicago Style to format your citations in Art History papers (see
Chapter 8, p.201).

Additional Resources. Read Section 5.7, p. 97 and Section 5.6, p. 95 to
gain more understanding about close reading and analysis of primary and
secondary sources.

Consult Sylvan Barnet’s A Short Guide to Writing About Art, Pearson,
2014 for more detail about writing about art (including medium specific
questions one may ask when analyzing a work), for tips and examples of
effective visual analyses, and for advice on completing research papers.

Section 5.3 Writing for Biology

Some students initially believe that writing is not important to science;
however, lab reports are actually vital to understanding the context and
the relevance of the science you are doing in lab and learning about in
class, and their format allows scientists to communicate findings concisely
and succinctly. After learning the specific skills that are needed, many
students learn that they particularly enjoy writing for the natural sciences.
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Read this guide to learn about how writing for biology can be helpful and
meaningful to you!

Note 5.3.1

Unless otherwise stated, all italicized quotes throughout this section
are excerpted from the interview with Biology faculty members that
informed this section.

Genres. As in most science classes, the vast majority of the writing you
do will be in the form of lab reports. Lab reports are papers based on
an investigation that follows the standard template of an introduction, a
methods section, a presentation of results, and a discussion of those re-
sults. In most biology classes you will be asked to write both full-length
lab reports as well as individual sections of one for practice. Other kinds
of writing that you may be asked to do include abstracts, critical reviews
(in which you synthesize the primary literature on a topic) or, in upper-
division classes, research proposals, and research papers.

Purpose. “We spend so much time in lab on the methods portion and re-
sults portion, but lab reports are really helpful because they make us put
our results in the greater context.”

It’s entirely too easy to become myopic in lab (both figuratively and
literally—goggles don’t help anyone’s eyesight). Because of this possibil-
